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3 Many studies which utilised assessment Paradigm : Qualitative Implications

criteria for self-assessment and peer Sampling : Purposive and homogenous  Learner autonomy: Despite lacking in

assessment (SAPA ) practice and Participants : Thirteen modest (equivalent to CEFR B1 level) ESL learners confidence, modest ESL learners could

participants’ rating behaviour were Duration : Twelve weeks Y * * possibly be trained to be autonomous since

quantitatively reported (Farrokhi, Assessment Cycle : Three * * they accepted peers’ ratings and read

Esfandiari & Schaefer, 2012; Grez, Self-assessment (SA ) : Three videos CEFR comments to improve their oral proficiency.

Valcke, & Roozen, 2012; Khabiri et al., 2011)  Peer assessment (PA) : Fifteen videos * T I *

C PROCEDURES > * FRAMEWORK * c Assessment as learnings Learners were

.~ Raters’ cognition and use of rubrics in their +* * trained to assess, reflect and improve their

actual rating have rarely been explored | * learning. In essence, they became the key

qualitatively in L2 speaking assessments” P A A SAPA practice Focus group assessor for their own oral performance, as

(Kim, 2015;p. 239). with the CEFR) | CoEas " envisioned in the principles of assessment as

learning.

v The use of YouTube as a medium of SAPA

SAPA practice Transcription and

Validation  Online platform for SAPA practice:

4 practice has yet to be explored despite its (2" cycle)

perceived convenience and flexibility in
assessment (Irwin & Hepplestone, 2012)
and its claim in promoting ‘participation
and engagement’ (Kessler, 2013).

SAPA practice

Optimising assessment flexibility format and
its platform (Irwin & Hepplestone, 2012)
through the use of cost-effective and user-
friendly YouTube channel.

(15t cycle)
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