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@9‘ Assessment in EAP Q The Case Study

Most methods of assessment used in How students react to an EAP course that
EAP courses in the UK seem to be

mainly teacher oriented and summative

and lack formative features particularly . model (see figure 1). According to this model,
Students (N=34) from two pre-sessional EAP classes FA is considered as an iterative practice with

The FA model developed in this study was

incorporates Formative Assessment (FA)? based on Heritage’s (2010) formative loop

students’ involvement 1.

in which FA tasks were used shared their perceptions four stages. In the case of this study, these
o 9

Formative assessment (FA) here is about the effectiveness of using these tasks. They stages represented different parts of the course
described as ‘any task that can provide were asked what they perceived as the most (almost every two weeks) in which particular
teachers and students with feedback significant features of the FA used and whether these teaching and learning activities were completed

that might reduce the gap between
learners’ current level of achievement
and the desired level of attainment’?.

tasks helped them in finding the gap, monitoring to close any identified learning gap and

their progress and setting learning goals using open ultimately achieve learning objectives set for

ended questionnaires and interviews at the end of the the course (see figure 2).
course. Likewise, the teachers of these classes (N= 3)

shared their reflections on using these tasks (see

2. FA Framework FA Framework and FA Tasks Used in This Study
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4. Conclusio

The three main features of the FA tasks students

5. Future direction

identified are among the key features highlighted in Assessment in today’s educational milieu is
formative assessment models. For example, shifting from a teacher-centred assessment of
components of FA proposed in Heritage’s model learning towards a means of enhancing learning
(e.g., learning objectives and success criteria, through greater learner involvement and
identifying the learning gap, and learning evidence) effective feedback. The ultimate message to the
were among the features students perceived in audience is that EAP assessment should involve

he FIA tasks. all participants in a course and be used for
% learning by promoting students’ ownership of
their learning. Experience.

Some challenges were also spoiﬁ:selgﬁrf implementing these tasks especially in terms
of time needed for checking every individual student’s work and providing
feedback on those. One solution to this problem could be to take advantage of
peer feedback by dedicating a certain amount of class time to it. In addition, some

stu.dents found compl(.ating FA tasks tirfle consuming and at .times too complicated. ?eézgiicgib thesis, University of Warwick (2018)

It is, therefore, very important to clarify the purpose of using these tasks at the o Haa e A EBIOT T e el Bl ane (01T,
beginning of the course and help students differentiate between the purposes of p.AT).




