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Outline of this talk

• Overview of Project: Haitian context; Professional 

Learning Community (PLC) development and activities

• Exploring connections between PLC development and 

language assessment literacy (LAL) development 

• Examples of the parallel evolution of the PLC and 

elements of participants’ LAL—language pedagogy, 

awareness of attitudes, awareness of local 

practices, and collaboration—as revealed during the 

project

• Next steps
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The Haitian Context

▪Educational outcomes  

among the worst in the world

(20% high school completion;

1% university participation; 

much lower for women)

•Barrier to improvement is lack 

of qualified teachers but little                                                                                         

access to professional  

development

•For language teachers: outdated 

examinations; no teaching materials
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Timeline of project activities

2011-2012: PD 
activities on teaching 

and assessment

2013-2014: Review and 
revision of national 

English examinations

2016: PLC Initiated
2016-2019: Materials 
development/piloting; 

mentorship in PD

2019: Action research 
by PLC members
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Professional Learning 

Community (PLC) Project

(2016-2020)

Collaboration in Haitian 

Teacher Development: 

Cultivating Inclusive 

Action Research Practices
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Project Partners
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PLC 
Development

Round table 
discussions

PD workshops 
& Mentorship

Materials 
development 

& Piloting

Action 
Research

Project Overview
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Current research objectives: to examine…

• The progress of the PLC in this unique environment

• The development of PLC members’ language 

assessment literacy (LAL), as well as the LAL 

development of the rest of the team
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Data collection

• Teacher PLC members: self-reports of their learning 

(through surveys and individual interviews) and learning 

as demonstrated in the feedback comments on 

teaching and assessment materials during the co-

revision/creation process

• Facilitators: Iterative reflective analysis of all concepts 

or information from all data sources identified as new 

for the facilitators, in order to categorize facilitator 

learning
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Emancipatory and inclusive

• Working towards equal 

collaboration with participants

• Engaging in a process of 

conscientization (Freire, 1972): 

where we reconceptualise ourselves 

as learners rather than purveyors of 

meaning to others

Our approach to 

research in this context
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Professional Learning Communities (PLCs)

Models for professional collaboration in education

• Teams of educators gathered for mutual professional 

development and support with explicit student learning-

based objectives (Dufour, 2004; Dufour, et al., 2006)

Characteristics of effective PLCs (Hord 2003):

• Shared values and vision  

• Collective responsibility for success and failure

• Reflective professional enquiry

• Collaboration in learning

• Supportive conditions

• Shared practice
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PLCs and LAL: workplace competency building

PLCs are grounded in the theories related to communities of 

practice (Lave & Wenger, 1991) as well as theories related to 

workplace learning and professional competency development

Language assessment literacy can also be conceived as 

professional competency development 

(Baker & Riches, 2018; 

Baker, 2019)



13

ilob.uOttawa.ca

Conceptualising LAL
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The elements of the language assessment 
literacy knowledge base 

– Propositional/Declarative knowledge:

• theoretical and conceptual knowledge

• awareness of personal beliefs/attitudes 

• awareness of local practices

– Procedural knowledge:

• decision making

• language pedagogy 

• task performance

• collaboration

(see Baker, 2016, Baker & Riches, 2018)
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From Baker & Riches, 2018
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Evidence of PLC and 

LAL development 

during the PLC 

Project

(French translations, by B Baker; 

Creole translations R. Francois)
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Evidence of teacher development in language

pedagogy

Before, I would take a text, and read it, and have the students

repeat after me. But after, I would not be able to see what they

had learned. Sometimes, my students would get discouraged

with me. They would say, “M. AJ, we’re not parrots! After, 

luckily, I learned about pair-share… (AJ, 2018 Interview)

Now we do pre-reading activities to prepare students before

they read, and comprehension activities to see their

understanding of the text. (CD, Interview 2018)
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Teacher LAL development: awareness of 

beliefs/attitudes

Re-orientation to a more student-centered approach

• I learned that it isn’t necessary to give difficult exams to the 

students, but instead to see what we can do to help them to 

be successful on the exams (Survey C56, 2013 ).

• [Something that changed in my teaching] is to let the 

students get involved in my teaching. Before, that, I took 

pleasure in giving them a hard time. (WgS, Focus Group, 

2019)

• Before, I was a pastor….Now, I’ve changed. (NP, Focus 

Group, 2019)

• I realised that students are not just empty boxes. (Survey, 

2018)
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Evidence of teacher development in the PLC 

AND in LAL: Collaboration

Challenges early in the project:

“Gen pwofesè ki te refize aksepte opinyon m, menm lè m te gen 

rezon” (Certain teachers refuse to accept my opinion even though 

I am right) (Anonymous survey, 2013).
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Evidence of teacher development in the PLC 

AND in LAL: Collaboration

Same participant 6 years apart:

SJ, 2013: “The biggest challenge for me was getting them to accept 

me as leader of the group….I have learned to be more 

understanding the next time I lead a group.”

SJ, 2019: “I started teaching 19 years now and I think there were a 

lot of things I didn’t know….I thought I was one of the best teachers 

in my town, but there were a lot of things I needed to know about, 

especially the methods.”
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Collaboration: The importance of sharing

Interviewer: And are [your colleagues] open when you share?

DW: Sometimes they are open, sometimes they’re not open, you 

know? I met some people that are selfish. They keep their 

knowledge….But I talk to them sometimes, tell them the more you 

share, the more you learn.   (Focus Group, 2019)
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Results: facilitator LAL development 

• Awareness of local beliefs/attitudes, e.g., initial 

resistance to materials featuring women football players; 

The cultural suitability of certain reading texts

• Awareness of local practices:

e.g., political issues that surface during grading and 

practical constraints in exam 

delivery
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Comparing LAL development within the 

evolution of a PLC

ELEMENT OF LAL ELEMENT OF PLC

• Awareness of personal 

beliefs and attitudes

• Shared values and vision

• Task performance; 

language pedagogy

• Reflective professional enquiry

• Collaboration • Collaboration in learning

• Shared practice

• Collective responsibility for 

success and failure
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Conclusions and future work

For this project: Teachers’ and facilitators’ further development 

as revealed by teacher action research projects; evidence of 

progress in PLC as evidenced by student outcomes

Future work in LAL: 

• Further exploration in other contexts 

regarding LAL as professional 

competency development

• Further work to avoid deficit-based 

interpretations, including 

examinations of how researchers 

themselves and other language 

assessment specialists develop 

their own LAL
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Thank you! Merci! Mèsi empil!

Beverly.Baker@uottawa.ca
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An important tool of PLCs: Participatory Action Research 

(PAR)

• Well suited for contexts where resources for PD are limited (or 

non-existent) and where teachers are sidelined within the 

educational hierarchy

• Action research empowers teachers to move from consumers to 

producers of knowledge, while they address urgent practical daily 

challenges and develop their practice (Bozalek, 2011; Kayaoglu, 

2015; Manfra, 2009)

• Hardy and Rönnerman (2011) : emancipatory compared to 

traditional models of top-down professional development. 

• Empowers teachers to  challenge the status quo within 

educational systems (Fenge, 2010)

• Leads to consciousness raising as teachers share their 

discoveries withint their communities
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Successes so far

• Legitimisation of local knowledge and expertise

• Perceived equality in the materials creation enterprise

• Collaboration in the articulation of the guiding values of the 

PLC and the enacting of a shared research agenda

• Evidence that facilitators are attempting a process of 

conscientization (Freire, 1972),  seeing ourselves as co-

learners


