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Welcome 
 

 

We are delighted to welcome all participants to the 2016 Language 

Testing Forum (LTF). 

As many of you will know, the forum is an annual event with a long 

tradition which was first held in 1980.  The ethos of the forum has 

always been both to encourage and develop new generations of 

language testers as well as hearing from established members of the 

language testing fraternity.  With this in mind, we hope everyone will 

appreciate the presentations and posters which have been selected 

from the very strong range of proposals that were submitted.  

The LTF returns to the University of Reading after a ten-year absence. 

This will also be the first official conference of the newly-formed UK 

Association for Language Testing and Assessment (UKALTA) so we are 

particularly proud to host this year’s event.  

In advance we would like to thank the sponsors, the reviewers, the 

student helpers and the portering and catering staff for their crucial 

support. Particular appreciation of Mina Patel (British Council) for all 

her support and advice. 

 

LTF Organising Committee 

 

Rachel Swift, Bruce Howell, John Slaght and Barry O’Sullivan 
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Sponsors 

 

LTF 2016 would like to thank the following sponsors for their very 

generous support.   
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WIFI Log-in 

The University of Reading uses eduroam Wi-Fi. If you are already registered 

to eduroam you will be able to access Wi-Fi with your username and 

password. If you have informed us that you do not have access to eduroam 

then you will be provided with a temporary username and password upon 

registration. 

 

Certificate of Attendance 

If you require a certificate of attendance please email 

LTF2016@reading.ac.uk to request one. This will then be emailed to you once 

the conference has ended. 

 

 

Conference Feedback 

Thank you for choosing to attend the Language Testing Forum at the 

University of Reading. We would appreciate your feedback, an online survey 

will be emailed to all delegates once the conference is over. 

 

 

 

 

 

 

 

 

 

 

mailto:LTF2016@reading.ac.uk
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Language Testing Forum November 2016 

Friday 

Time Title & Presenter Location 

17:00~ Registration & Welcome 
Palmer 

Building Foyer 

18:30 

Sir David Bell, University of Reading Vice Chancellor in 

conversation with Professor Barry O’Sullivan, British 

Council 

The place of language testing in the modern 

university: issues of learning, assessment and level. 

Palmer 109 

approx. 

19:30 
Optional/Informal Dinner 

Park Bar; 

Queen’s Head; 

Sizzling Spice 

 

Saturday 

Time Title & Presenter Location 

9:00 

Chris Smith 

Introducing learning-oriented assessment principles 

to a pre-sessional EAP course 

Palmer 109 

9:30 

Mikako Nishikawa 

Test-takers' cognitive processes during integrated 

writing tasks which use multiple texts and graphs as 

prompts: Preliminary findings 

Palmer 109 

10:00 

Emma Bruce 

Writing from sources in EAP Assessment: A coding 

scheme for references 

Palmer 109 

10:30 Break Palmer 102 

11:00 

Sahar Alkhelaiwi, Tineke Brunfaut 

Informing EAP listening assessment: Students' 

processing and strategy needs during lecture listening 

Palmer 109 

11:30 

Richard Spiby 

Academic reading with longer texts: Assessing 

reading styles with substance 

Palmer 109 

12:00 

Parvaneh Tavakoli, Fumiyo Nakatsuhara, Ann-Marie 

Hunter 

Fluency constructs measured in speaking tests: 

Implications for semi-direct EAP speaking tests 

Palmer 109 

12:30 Lunch Palmer 102 

Posters can be viewed in the Palmer Building upstairs corridors between 12:30 

and 14:00. There is an opportunity to vote for the Best Poster. 
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14:00 

Edit Ficzere-Willcox  

Assessing the pragmatic competence of EAP students 

at B2-C2 levels 

Palmer 109 

14:30 

Maxine Gillway  

The evolution of a pre-sessional assessment task in 

theory and in practice 

Palmer 109 

15:00 

Ricardo De La Garza Cano, Ying Zheng 

EAP assessments: A study to track test-takers’ 

progression 

Palmer 109 

15:30 Break Palmer 102 

16:00 
Liz Hamp-Lyons  

Unanswered questions for assessing writing in HE. 
What should be assessed and how? 

Palmer 109 

16.30 
UK Association for Language Testing and Assessment 

(UKALTA): Foundation Annual General Meeting (AGM) 
Palmer 109 

17:45 Closing Palmer 109 

19:00-

22:00 
Dinner 

Meadow Suite, 

Park House 

 

Sunday 

Time Title & Presenter Location 

9:00 

Vivien Berry, Fumiyo Nakatsuhara, Chihiro Inoue, 
Evelina Galaczi 

Interpreting scores obtained from a technology-based 
and face-to-face EAP speaking test 

Palmer 109 

9:30 
Nuzhat Jafari 

The construct(s) measured by productive tests of 
lexical gain in EAP contexts 

Palmer 109 

10:00 John Field 
A profile of the academic listener 

Palmer 109 

10:30 Break Palmer 102 

11:00 
Kerry Tavakoli, Dawn Cremonese 

Re-visiting EAP assessment criteria: The Golden Gate 
Bridge metaphor 

Palmer 109 

11:30 
Sathena Chan, Cyril Weir 

Comparing the cognitive validity of a computer-based 
and paper-based EAP writing test 

Palmer 109 

12:00 
John De Jong, Veronica Benigno 

The CEFR in higher education: developing descriptors 
of academic English 

Palmer 109 

12:30 Conference closing Palmer 109 

12:45 Lunch (to take away) Palmer 102 
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Sir David Bell, University of Reading Vice Chancellor, in conversation 

with Professor Barry O’Sullivan, British Council 

  

The Place of Language Testing in the Modern University: issues of learning, 

assessment and level. 

As language testing researchers and practitioners, when we think about languages at 

university we tend to focus on English language. We are all very familiar with the range 

of tests designed to assess whether prospective students have enough ability in the 

language to be able to study successfully and the concerns around these tests. In addition 

to policies on English language entrance and support, universities are also faced with 

questions on how to deal with modern foreign language provision. 

This conversation will explore a number of key issues related to language at university. 

These can be summarised as: 

 The importance of English ability – on entrance, during study and on exit 
 The relevance of modern languages to university study and employability 
 Demonstrating language ability – academic/intellectual pursuit or formal 

proficiency 

Of course, as with any conversation the event will not just focus on these areas, but will, 

undoubtedly, move into other areas of interest. 

 
Sir David Bell FAcSS 

 
Sir David Bell became Vice-Chancellor of the University of Reading on 1 January 

2012.   Sir David's extensive 33-year career has included many of the UK's top education 

jobs. As well as being Her Majesty's Chief Inspector of Schools, he spent six years as 

Permanent Secretary at the Department for Education. Later, as Permanent Secretary to 

the Department for Education (2006-2011), Sir David held the most senior civil service 

role in education in the UK. During this time, he served four Secretaries of State and 

three Prime Ministers and notably helped to implement one of the most substantial 

education reform programmes in recent times during the Coalition Government period. 

Sir David spent a year as a Harkness Fellow at Georgia State University, Atlanta, in the 

1990s studying education and local government reform across the United States of 

America. For two years in the 1980s, he was a tutor on an Open University postgraduate 

MA in education management.  Sir David became a Knight Commander of the Order of 

the Bath (KCB) in the 2011 Birthday Honours. 

 

Professor Barry O'Sullivan FAcSS 

Barry is the Head of Assessment R&D at the British Council where he designed and 

developed the Aptis test system. He has published numerous articles, chapters and 

technical reports and authored/co-authored four books, with two more to appear in 2017. 

He is the current president of the UK Association of Language Testing and Assessment 

(UKALTA) and is honorary/visiting professor at the Universities of Reading, Roehampton, 

UiTM (Kuala Lumpur) and Lisbon. He was recently awarded fellowship of the Academy of 

Social Sciences. 
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Saturday 26 November                                                   9:00 – 9:30 

Introducing learning-oriented assessment principles to a pre-sessional 
EAP course 

Learning-oriented assessment, also known as learning-oriented language assessment and 

dynamic assessment, seeks to integrate assessment and instruction (Anton, 2012), seeks 

to avoid the false dichotomies of formative and summative assessment (Saville, 2016) and 

to create dialogic feedback processes (Shrestha & Coffin, 2012). 

This presentation will report on the way these principles informed the redesign of our 

summer pre-sessional courses at the University of Sheffield, describing the principles, the 

construct, the assessment tasks, courses and the way dialogic feedback was incorporated. 

The presentation will also present the immediate feedback from both students and 

teachers to the course and methods. At the time of writing the proposal, the data has not 

been fully analysed, although early feedback from students and ongoing anecdotal 

evidence from teachers was very positive. 

The presentation will also discuss some of the limits that we encountered. New 

approaches to assessment and learning with complex jargon can be confusing and off-

putting for teachers so we wanted to ensure the simplest and most transparent names 

were used. Additionally, although we wanted to integrate assessment and learning, we 

could not avoid having summative assessments with scores that determined progression.  

This paper addresses the themes of the conference because it describes a particular case 

of how theory and innovation were applied to the redesign of courses and assessments in 

a pre-sessional EAP context. 

 

Chris Smith, University of Sheffield 
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Saturday 26 November                                                   9:30 – 10:00 

Test-takers' cognitive processes during integrated writing tasks which 
use multiple texts and graphs as prompts: Preliminary findings 

Integrated writing tasks are employed in a number of international language 

assessments. However, scholars have pointed to the complexity of reading into writing 

tasks among the second language learners and have suggested careful considerations 

into other factors, including familiarity with the discourse types of a source text (e.g. 

Delaney, 2008; Yu, 2009) and graph types (e.g. Yu & Lin, 2014), and the effects of source 

text borrowing (e.g. Cumming et al, 2005; Weigle & Parker, 2012).  

 

To gain insights into the cognitive processes of L2 writers, this study examined 42 

Japanese high school students using the Test of English for Academic Purposes (TEAP) in 

four stages. First, the Aptis test was used to measure participants' independent ability of 

reading and writing skills. Second, eye-movements and keystrokes were recorded using 

an eye-tracker to study the effects of graph types and the roles of language proficiency. 

Third, the survey was conducted for finding participants' background knowledge 

including graph familiarity and computer literacy. Lastly, focus group discussions were 

conducted to reveal their experience of the test. By referring to the idea of cognitive 

writing process proposed by Shaw & Weir, 2007, the first 10 minutes of data was 

analyzed for understanding the task representation, micro-planning, and macro-planning 

of the writers. The results of preliminary findings suggest language proficiency played a 

major role in fulfilling the task requirements. 

 

Mikako Nishikawa, University of Bristol 
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Saturday 26 November                                                   10:00 – 10:30 

Writing from sources in EAP assessment: A coding scheme for references 

This presentation, explores “EAP assessment: design and innovation in theory and 

practice” with particular relevance to the construct of reading-into-writing in EAP.  

In the area of EAP there has been an increase in the use of integrated tasks, especially 

reading-to-write tasks, which are claimed to be more authentic, in order to address the 

validity concerns of the typical timed independent writing task, such as writing on an 

unseen topic, in a given time, for an unknown audience.  

Yet, paradoxically most reading-to-write studies (Plakans & Gebril 2012; Sawaki et al. 

2013; Yu 2013) and indeed operational assessment tasks focus on a one-shot timed essay, 

rather than a naturalistic task which is more representative of a real-life academic 

writing assignment (McCulloch 2013).  Drawing on the work of Hyland (2005), I have 

developed a systematic coding scheme to record information about students’ use of 

references. This instrument, alongside other data collection tools, forms part of my 

mixed-methods doctoral research investigating whether imposing a time limit on an 

academic reading-to-write analytic essay assessment impacts students’ use of source texts 

and essay scores.  

In this talk, I will outline potential threats to the validity of reading-to-write assessment 

tasks in university EAP programmes. In addition, I will introduce my Coding Scheme for 

References, a comprehensive system to classify and document instances of source use in 

students’ essays, and show how preliminary trials have led to the improvement of this 

tool. 

 

Emma Bruce, CRELLA, University of Bedfordshire 
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Saturday 26 November                                                   11:00 – 11:30 

Informing EAP listening assessment: Students' processing and strategy 
needs during lecture listening 

To date, very little research has looked into the specific (meta)cognitive abilities that 

learners employ when listening to lectures in a second language in a real lecture context 

rather than in a test or language course situation. A sound understanding of these 

abilities and the processes involved can inform the construct of EAP listening, and thus 

help determine what should be assessed in EAP listening assessments.  

In order to gain a better understanding of how lecture comprehension occurs, we 

conducted a study in which we combined five existing language comprehension models 

(Field 2013; Khalifa & Weir 2009; Aryadoust, Goh & Kim 2012; Young 1994; Vandergrift & 

Goh 2012) to serve as a framework for analysing the needs of ESL students when 

listening to academic lectures. The study’s phased research design involved recording 

and analysing lectures in a Linguistics and Literature Department, stimulated recalls with 

students with the lecture recordings as the stimulus, interviews with subject lecturers 

and with students, and student questionnaires. The findings indicate that lecture 

listening triggers a large array of lower- and higher-level processes as well as several 

processing sub-skills, and cognitive and metacognitive strategies.  

In our presentation, we will provide more details on the (meta)cognitive abilities 

required for successful lecture listening as well as on students’ listening needs by 

presenting findings from the stimulated recalls and interviews. These cognitive abilities 

employed in real-world aural processing shed light on the EAP listening construct and 

can help to more precisely target the testing of EAP listening. 

 
Sahar Alkhelaiwi, Lancaster University 

Tineke Brunfaut, Lancaster University 
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Saturday 26 November                                                   11:30 – 12:00 

Academic reading with longer texts: assessing reading styles with 
substance 

Strategic reading competencies are perceived as being integral to student success in 

higher education contexts. At university, L2 readers need to develop both careful and 

expeditious reading styles in order to process large volumes of text in a limited time. 

However, most academic reading tests are limited to relatively short texts and objectively 

scored response formats. In the present study, two reading subtests were constructed, 

developed with reference to the sociocognitive framework in Khalifa and Weir (2009): 

one of expeditious reading, matching main ideas and paragraphs, and one of global 

careful reading in a short answer response format. Both tests employed texts of over 

3000 words. The behaviour of 88 Turkish university students and 3 teachers during the 

completion of the two reading subtests was investigated. Both quantitative and 

qualitative data were collected through questionnaires and interviews in order to 

compare test-taker behaviour and strategy use on the two tests. The results of the study 

indicate that there were significant differences between several strategies used on the 

tests. In particular, behaviours reported during the expeditious reading test largely 

conformed to expected use of quick and selective reading. However, there was also 

considerable overlap in several areas, particularly in terms of the incorporation of 

expeditious strategies into careful reading. Qualitative data also revealed other issues of 

interest related to metacognition and difficulties faced during the tests by test takers. 

The implications for the academic reading construct and practical methods that can be 

used to assess it are discussed. 

 

Richard Spiby, British Council 
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Saturday 26 November                                                   12:00 – 12:30 

Fluency constructs measured in speaking tests: Implications for semi-

direct EAP speaking tests 

Being able to speak fluently in academic presentations and seminars is often specified as a 

key EAP skill for students to be successful in their University studies (e.g., Open 

University’s study skills’ guide). L2 oral fluency has long been considered as an important 

construct in communicative language ability (e.g. de Jong et al, 2012) and many EAP 

speaking tests are designed to measure fluency aspect(s) of candidates’ language (e.g. 

IELTS, TOEFL iBT, PTE Academic). However, although research in the impact of task 

design on oral fluency has clearly demonstrated the impact of design in classroom and 

lab settings (e.g. Tavakoli et al., 2016), little is known about the extent to which task 

design may impact fluency in assessment contexts, or whether such impact interacts 

with different levels of proficiency.  

Our presentation addresses the first theme of the LTF 2016 conference, reporting on a 

study that investigated similarities and differences in fluency constructs measured in 4 

different semi-direct speaking test tasks performed by candidates of different proficiency 

levels (A2-C1). The analysis of 128 task performances by 32 candidates focused on 

different aspects of the candidates’ utterance fluency including speed, breakdown and 

repair measures across different tasks and levels of proficiency. The work-in-progress 

analysis with a repeated measures MANOVA suggests some differential effects of task 

design on aspects of fluency and an interaction between task design and levels of 

proficiency. The findings have significant implications for language assessment 

benchmarks and for designers of EAP tests as well as general English tests. 

 

Parvaneh Tavakoli, University of Reading 

Fumiyo Nakatsuhara, CRELLA, University of Bedfordshire 

Ann-Marie Hunter, St. Mary’s University College 

  



 
 
  
 
 
 
 
 

 
 
 

 
 

The British Council Assessment Research Awards and Grants 
Results for 2016 

The British Council Assessment Research Awards and Grants recognise achievement and 
innovation within the field of language assessment and form part of the British Council’s  
extensive support of research activities across the world. 

Assessment Research Awards and Grants 
Key dates for 2017 
Call for proposals:  November 2016 
Closing date:   30 January 2017 
Winners announced:  March 2017  

Assessment Research Awards 
These awards are designed to assist research students in 
their studies or in presenting their work at an international 
conference. The maximum award given is £2,500. 
Winners for 2016 are: 
Maria Georgina Fernandez Sesma (University of 
Southampton, UK, supervisor Dr Ying Zheng) 
Iftikhar Haider (University of Illinois at Urbana-Champaign, 
USA, supervisors Professor Emeritus Fred Davidson and 
Professor Melissa Bowles) 
Benjamin Kremmel (University of Nottingham, UK, 
supervisor Professor Norbert Schmitt) 
Suh Keong Kwon (University of Bristol, UK, supervisor  
Dr Guoxing Yu) 
Heidi Han-Ting Liu (Teachers College, Columbia University, 
USA supervisor Professor James E. Purpura) 
Yueting Xu (The University of Hong Kong, SARPRC, 
supervisor Professor David R. Carless) 

Assessment Research Grants 
This grant scheme is designed to support projects that 
are directly focused on Aptis, the British Council’s English 
assessment tool. The maximum grant given is £17,500. 
Winners for 2016 are: 
Stephen Bax & Prithvi Shrestha (Open University, UK) for 
their project to explore lexical thresholds and lexical profiles 
across the Common European Framework of Reference for 
Language (CEFR) levels assessed in the Aptis test.  
Nguyen Thi Thuy Minh & Ardi Marwan (National Institute of 
Education, Nanyang Technological University, Singapore)  
for their project which seeks to analyse test-takers’ pragmatic 
performance and cognitive processing in the Aptis General 
Writing Test, Task 4. 
Sally O’Hagan & Kellie Frost (University of Melbourne)  
for their project which will examine test-taker processes and 
strategies and stakeholder perceptions of relevance of the 
Aptis for Teachers Speaking Test in the Australian context. 
Parvaneh Tavakoli & Fumiyo Nakatsuhara (University of 
Reading) for their project which looks at the scoring validity  
of the Aptis Speaking Test: Investigating fluency across tasks 
and levels of proficiency. 
Xun Yan, Ha Ram Kim & Ji Young Kim (University of 
Illinois at Urbana-Champaign) for their project which explores 
the complexity, accuracy and fluency features of speaking 
performances on Aptis across different CEFR levels. 
 
 
 

www.britishcouncil.org/aptis/research 

Innovation in Assessment Prize 
The Innovation in Assessment Prize celebrates 
innovation in the area of language testing and 
assessment. The winner for 2016 is the:  
Language Academy, Universiti Teknologi Malaysia,  
Johor Bahru, Malaysia, for their approach to developing an 
assessment instrument, the Test of English Communication 
Skills for graduating students (UTM-TECS), which measures 
university graduates’ readiness to communicate in English in 
the workplace. The tasks and assessment criteria of the test 
were derived from, and developed through, collaboration  
with industries at various stages of test development and 
implementation, including the validation and revision phases. 

International Assessment Award 
This award recognises an individual working for the 
promotion of excellence in language assessment 
internationally. This year’s award is presented to 
Professor Emeritus Sauli Takala.  
Sauli Takala received his PhD from the University of Illinois 
at Urbana-Champaign in 1984. Sauli is now Professor 
Emeritus in Applied Linguistics at the University  
of Jyväskylä, Finland. He has extensive experience of 
research in language testing and assessment, in language 
policy and planning, curriculum development and teachers’ 
in-service education. For 15 years, he was on the Finnish 
Matriculation Examination Board. Sauli has published a  
large number of research reports and articles in Finnish, 
Scandinavian and international journals. He was editor of  
the Finnish Journal of Educational Research, co-editor of  
the Scandinavian Journal of Educational Research and is  
on the Editorial Board of Language Testing.  
Sauli coordinated the IEA International Study of Writing  
in the 1980s and helped plan the EU-funded internet-based 
DIALANG diagnostic assessment project in the 1990s.  
For many years, he has been associated with the Council of 
Europe’s work on modern languages, most recently with the 
Common European Framework of Reference for Languages 
(CEFR), in particular the Manual for Relating Language 
Examinations to the CEFR (2009). He is a founding member 
of the European Association for Language Testing and 
Assessment (EALTA), served on its Executive Committee 
and was its second President in 2007. He is a consultant for 
the European Centre for Modern Languages (ECML). 
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Saturday 26 November                                                   14:00 – 14:30 

Assessing the pragmatic competence of EAP students at B2-C2 levels 

As the number of overseas students in English-speaking countries has exponentially 

increased over the last decades, the importance of pragmatic competence for EAP 

students to be successful in their studies has been highlighted and the need for assessing 

it has become more pressing (e.g. Ross and Kasper, 2013). Most currently available 

pragmatic tests use the Speech Act Theory as a theoretical framework, however, it has 

been criticized lately for overlooking the importance of the discursive side of pragmatics, 

which requires the use of on-line processing skills.  

This research, therefore, investigated an approach to assessing B2-C2 level learners’ 

pragmatic competence in oral discourse. It aimed to identify criterial features defining 

the level of EAP learners’ pragmatic competence and to examine the extent to which 

different speaking task formats allow test-takers to display their pragmatic competence. 

Twenty-seven university students participated in the study, which included four 

monologic and two dialogic tasks, followed by a semi-structured interview. Performance 

on the tasks was video recorded, transcribed and analysed quantitatively as well as 

qualitatively using a Conversation Analytic framework. The results indicate that with 

increasing language competence EAP learners not only used more but also a wider range 

of pragmalinguistic devices. It was also found that very high level learners tended to 

adjust the number and type of modifiers used somewhat more appropriately taking the 

given power constellation into consideration. The presentation will conclude with 

suggestions about tasks and criterial features that test-designers and EAP teachers can 

use in their assessment of students’ pragmatic competence. 

 
Edit Ficzere-Willcox, CRELLA, University of Bedfordshire 
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Saturday 26 November                                                   14:30 – 15:00 

The evolution of a pre-sessional assessment task in theory and in 

practice 

The classic pre-post-graduate EAP assessment task is a discipline-specific piece of 

extended writing of around 2500 words demonstrating the ability to use sources 

effectively and ethically, which is redrafted after feedback at various points (e.g. 

McCormack & Slaght, 2012) moving from annotated bibliography, through outline to 

multiple drafts. This is often linked to an oral presentation of the written work in some 

way (e.g. Salter-Dvorak, 2016). My challenge on assuming responsibility for the quality 

assurance of the pre-sessional curriculum at one institution, was to gather evidence to 

establish whether or not our centre’s version of this task was delivering the intended 

learning outcomes. This presentation will focus on the results of research carried out 

among pre-sessional students and teachers in the summers of 2014 and 2015, which have 

moved both the EAP construct and the assessment task forward through an examination 

of the focus, form and function of formative feedback. I will present data from student 

and teacher surveys, extracts from think aloud protocols and samples of oral and written 

feedback as my evidence-base for a move from a task that asked students to incorporate 

feedback into second drafts to one that asks students to transfer feedback from one task 

to the next with a view to encouraging ‘sustainable feedback’ (Carless et al, 2011). The 

audience will be invited to critique the proposed 2017 version of the task in the spirit of 

enabling continuous improvement. 

 

Maxine Gillway, CELFS, University of Bristol 
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Saturday 26 November                                                   15:00 – 15:30 

EAP assessments: A study to track test-takers’ progression 

Literature suggests that ipsative assessments, the ones that compare test-takers’ results 

against his or her previous results, allow teachers and test developers to identify and 

analyse test-takers’ progression (Hughes, Okumoto and Wood, 2011). This paper reports a 

study conducted in a UK pre-sessional context where students were asked to take a range 

of different tests over a period of 11 weeks (5 reading and listening tests and 4 writing 

and speaking tests). The research aim was to track test-takers’ progress over a series of 

pre-sessional EAP assessments, the results of which were also compared to students’ 

initial IELTS scores on the four language skills, together with EAP tutors’ estimation of 

IELTS equivalences when students exit the programme.  

A total of 612 test-takers performance data were gathered for analysis in order to 

evaluate item quality as well as the relationships between their test performance in 

relation to their gender, nationality and academic background. Results of group 

comparisons were made to understand group differences, if any. The findings 

demonstrated that students with different group memberships displayed observable 

differences in their progress trajectories in the language skills assessed. Providing a 

better understanding of students’ performance and progression, this study bears 

important implications for EAP tutors in adjusting their teaching content in EAP 

classrooms.  This study also offers valuable information for university in-house test 

developers in informing and improving their test development practices, and makes sure 

certain alignments can be achieved in EAP assessment constructs and teaching contents. 

 
Ricardo De La Garza Cano, University of Southampton 

Ying Zheng, University of Southampton 
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Saturday 26 November                                                   16:00 – 16:30 

Unanswered questions for assessing writing in HE. What should be 

assessed and how? 

Despite the widespread currency of international tests of English language proficiency 

claimed to be focused on ‘academic language’ (e.g., IELTS, TOEFL, PTE-Academic), and 

despite the tremendous amount of research into ‘the language of the academy’, there is 

remarkably little cross-fertilization between these two fields. The situation can be 

described as similar to that which existed in the 1990s between language testing and SLA 

(Bachman & Cohen 1999).  Yet EAP teachers and academics teaching their disciplines 

need to know how to assess their students’ competence, and assessment researchers and 

organisations developing tests aimed at students learning academic subjects need to 

know what key content and skills should be assessed, and how. 

In this paper I identify four key areas where assessment knowledge and academic 

literacy/genre knowledge could fruitfully interface: 

1. Can we assess novice ‘academic writing’ without assessing content as well as 

language?  How (and should) we identify and assess ‘academic’ writing among novice 

academics (such as first-year undergraduates)? 

2. Assessment research and development has not kept pace with the rapidly growing 

understanding in genre analysis about how language works at post-undergraduate levels, 

for example, the significance of stance and voice in Master’s dissertations. 

3. Is it possible to ‘benchmark’ dissertation and thesis quality in applied linguistics and 

language testing/assessment, nationally and internationally? 

4. Mentoring, ‘language brokers’ and the limits of ‘support’: How can assessment help? 

How does support confound the fair assessment of apprentice text? 

 

Liz Hamp-Lyons, CRELLA, University of Bedfordshire 
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Sunday 27 November                                                   9:00 – 9:30 

Interpreting scores obtained from a technology-based and face-to-face 

EAP speaking test. 

On application to study at an English-medium university, non-English-native-speaker 

students must provide evidence of their English ability, usually in the form of a score 

from an approved test. One such test is IELTS. In 2015, more than 2.7 million IELTS tests 

were taken in 140+ countries and it is currently recognised by 9,000+ institutions 

worldwide. Since face-to-face speaking tests are difficult to conduct in geographically 

remote or politically sensitive areas, an exploration of using a more accessible mode of 

delivery of the IELTS speaking test has been initiated as part of the test-provider’s 

commitment to making the test available to a wide constituency of test-takers. 

Following the first phase of the project, presented at LTF2015, we report findings from a 

follow-up, larger-scale study into the impact on test construct of the mode of delivery of 

a speaking test, online and face-to-face. The study examines test-takers’ scores and 

linguistic output, and examiners’ test administration/rating behaviours across the two 

modes. A convergent parallel mixed-methods research design was used, with MFRM 

analysis of test-takers’ scores, examination of language functions elicited, feedback 

questionnaires and examiners’ focus-group discussions, and observation notes taken by 

researchers. While the two delivery modes generated similar test score outcomes, some 

qualitative differences were observed in test-takers’ functional output and examiners’ 

behaviour as raters and interlocutors. The presentation will conclude with a discussion of 

the comparability of the construct(s) measured by the two delivery modes, which may 

have important implications for the interpretation of scores obtained on the IELTS 

speaking test. 

 
Vivien Berry, British Council 

Fumiyo Nakatsuhara, CRELLA, University of Bedfordshire 

Chihiro Inoue, CRELLA, University of Bedfordshire 

Evelina Galaczi, Cambridge English Language Assessment 
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Sunday 27 November                                                   9:30 – 10:00 

The construct(s) measured by productive tests of lexical gain in EAP 

contexts 

This presentation reports on a study that explored vocabulary learning strategies (VLSs) 

behind the lexical progression in adult learners assessed by productive vocabulary tests 

in English for Academic purposes (EAP) contexts. Previous research has provided some 

insights into this issue (e.g. Schmitt, 1997; Gu and Johnson, 1996), but these studies were 

either descriptive or experimental and focused only on limited numbers of VLSs. This 

large-scale, longitudinal study was therefore designed to fill this gap, by examining the 

impact of a number of VLSs on vocabulary gain assessed by series of productive 

vocabulary tests.   

Two types of test were administered twice to 600 university students who were learning 

English for academic purposes. The pre- and post-tests were 1) The Productive Vocabulary 

Levels Test (Laufer & Nation, 1999) to examine the learners’ general vocabulary gain and, 

2) a self-devised productive academic vocabulary Test modified from Read (2000) and 

Nation (2001) to assess the learners’ vocabulary progress specific to the courses they have 

taken.  

Wilcoxon Signed Ranks tests were conducted to examine the learners’ vocabulary 

progress, and the results showed the learners’ significant vocabulary gain between the 

pre- and post-tests. A series of multiple regression analyses was performed to assess the 

impact of strategy use on vocabulary gain. Extra-curricular and meta-cognitive VLSs 

significantly predicted general vocabulary gain whereas curricular and meta-cognitive 

VLSs turned out to best predict overall progress in course vocabulary. The study offers 

important implications for the construct(s) measured by the two types of productive 

vocabulary tests in EAP contexts. 

 
Nuzhat Jafari, CRELLA, University of Bedfordshire 
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Sunday 27 November                                                   10:00 – 10:30 

A profile of the academic listener 

Cognitive validity studies attempt to establish whether the processes elicited by a 

language skills test are adequately representative of natural performance. The issue is 

especially important with high-stakes tests that claim to predict behaviour in a real-

world context.  

The procedure generally adopted draws upon empirical evidence of the processes that 

characterise the use of a particular skill by an expert language user; they are then 

matched against the processes elicited by a given test. However, where tests are designed 

to meet the needs of a more specific population, the notion of the expert user requires 

modification. Broadly speaking, account may need to be taken of two variables: 

differences determined by the specific context (e.g. academic, professional) in which the 

test taker proposes to operate; and differences determined by the test taker’s educational 

background or cognitive development.  

This presentation will focus on the first of these. It will examine the way in which text 

and task demands in academic contexts demand cognitive behaviour that differs 

markedly from the type of behaviour occurring in a more general situation. There will be 

brief mention of all four skills; but the chief focus will be on listening. A profile of the 

processes most characteristic of the academic listener will be presented; and conclusions 

will be drawn about the choice and delivery of L2 listening material and for the types of 

task that are set. Questions will inevitably arise about the predictive validity of tests 

currently used to determine academic admission. 

 

John Field, CRELLA, University of Bedfordshire 
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Sunday 27 November                                                   11:00 – 11:30 

Re-visiting EAP assessment criteria: The Golden Gate Bridge metaphor 

This presentation aims to examine the EAP (English for Academic Purposes) criteria 

devised by the English Language Teaching Centre of the University of St Andrews in 

2014, and how they interface with the academic subject assessment criteria of three 

departments (Academic Schools) within the same university. The criteria developed are 

currently used on a range of courses, from Foundation (Pre-degree) programmes to Pre-

Masters level and cover oral and written assessments. In this presentation we analyse 

both the oral and written EAP criteria and compare with a selection of academic subject 

assessment criteria from the three Academic Schools.  

The backdrop for this analysis is provided through a brief discussion of the Golden Gate 

Bridge Metaphor and spec-driven assessment criteria assembly, operation and 

maintenance (Fulcher and Davidson, 2010). First, we provide an overview of the Golden 

Gate Metaphor and spec-driven assessment criteria, next we give an explanation and 

rationale for the EAP criteria, then we discuss the links and discrepancies between the 

EAP criteria and each Academic School's assessment criteria. Finally, we provide further 

considerations regarding the links between EAP assessment criteria design and academic 

subject assessment criteria. 

 

Kerry Tavakoli, University of St. Andrews 

Dawn Cremonese, University of St. Andrews 
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Sunday 27 November                                                   11:30 – 12:00 

Comparing the cognitive validity of a computer-based and paper-based 

EAP writing test 

In line with the increasingly important role of technology in all areas of higher 

education, computer-based (CB) assessment is becoming more common in most 

university disciplines. Many international language testing bodies now routinely use 

computers for many areas of EAP assessment. Although IELTS does not currently offer CB 

assessment, it seems probable that in the near future IELTS will need to move towards 

offering computer-based options alongside traditional paper-based (PB) modes. In 

preparation for a possible move towards the CB assessment of IELTS writing some years 

ago, research was carried out to investigate differences between the CB and PB testing of 

IELTS writing. Although the findings are still of relevance, the current study offers a 

fresh look at the questions the previous studies raised. In particular, by means of 

questionnaire and interviews, the current study investigates the extent to which 153 test 

takers’ cognitive processes while completing IELTS Academic Writing in PB mode and in 

CB mode reflect the real-world cognitive processes of students completing academic 

writing at university. While the questionnaire data indicated a similar pattern between 

the cognitive processes involved in writing under two conditions, some qualitative 

differences emerged from the interview data. We will also report equivalence of scores 

between the two modes as well as the possible impact of test takers' aptitude with 

computers on their performance.  The presentation will conclude with a discussion of 

the implications of the findings for computer-based EAP writing assessment and 

recommendations for future research. 

 

Sathena Chan, CRELLA, University of Bedfordshire 

Cyril Weir, CRELLA, University of Bedfordshire 
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Sunday 27 November                                                   12:00 – 12:30 

The CEFR in higher education: Developing descriptors of academic 

English 

The CEFR (Council of Europe, 2001) has been widely used in Europe and beyond for the 

purpose of standard-setting in high-stakes examinations and curriculum development.  

This paper reports on a large-scale project to extend the framework in the educational 

domain, with a focus on academic study at the tertiary/post-secondary level context. 

Using the same rigorous procedures applied by North (2000) to develop the original 

framework, we created 337 descriptors describing what users of Academic English can 

do with the language at increasing levels of proficiency. First, the original CEFR Can Do 

statements were analyzed and a number of limitations identified: the original descriptors 

are limited in number, unevenly distributed over the levels, and strongly biased towards 

the speaking skill. In the next stage, new learning objectives were identified with 

reference to learning, teaching and assessment materials of academic English based on 

educational resources and guidelines. In the final stage, the descriptors were 

benchmarked to the CEFR levels by a group of over 6,000 teachers worldwide and to the 

GSE scale by ELT experts worldwide in a rating exercise. The ratings were then scaled 

through IRT analysis. Linking to the CEFR was accomplished through inclusion of anchor 

descriptors from North (2000). 

 In creating domain-specific descriptors, we address the particular language needs that 

arise in the higher educational domain, helping to accurately define the construct of 

academic English and offering an insight into how the CEFR can be extended to a 

context other than the one it was originally developed for. 

 
John De Jong, Pearson 

Veronica Benigno, Pearson 
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Test of English for Educational 

Purposes (TEEPTM)  
TEEP is a test of proficiency in English for academic purposes for students whose first 

language is not English, and who plan to study in English-medium education, at either 

undergraduate or postgraduate level.  

TEEP is managed and developed by the International Study and Language Institute (ISLI) 

at the University of Reading. It is used as a language proficiency entry qualification by 

leading UK universities, which recognise its value a specialised academic test particularly 

suited to their needs.  

As well as offering administration of TEEP at the University of Reading, use of the test 

may be negotiated by other institutions or sponsors for delivery at alternative locations. 

In these circumstances, University of Reading staff remain involved in the administration 

of the test in order to maintain the standards of security and reliability for which TEEP is 

internationally known. Please contact teep@reading.ac.uk for further details if your 

institution is interested in using TEEP.  

Test structure 

The topic-linked structure of TEEP gives candidates an extra purpose for reading and 

listening, and enables academic skills such as referencing to feature in the writing 

section.  

The test comprises 6 parts: Language Knowledge, the Focus Task, Reading, Listening, 

Writing and Speaking.  

 Language Knowledge is a multiple-choice test of grammar and vocabulary. 

 The Focus Task allows candidates to begin planning the essay they will write, before 

doing the Reading and Listening components. 

 The Reading and Listening components are tested as separate skills but are topic-

linked so that students can use both sources to support their ideas during the Writing 

component. 

 The Speaking test comprises monologue and dialogue phases. Candidates are assessed 

in pairs and are given the opportunity to describe and explain ideas to each other and 

to discuss and negotiate a scenario about the same topic. This component of TEEP 

simulates some of the skills students need for academic tutorials and seminars.  

 

Invigilation and marking standards 

 At all stages, strict security measures are 

applied in the management of the test. 

 Strict invigilation instructions are always 

followed, which are designed not only to 

keep the test secure but also to alleviate 

examination stress. 

 A certificate is provided, which features 

security measures such as an original 

signature and an embossed stamp from the 

University of Reading.  

 Test results are deemed valid for two years.  

mailto:teep@reading.ac.uk
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Posters 
 

The intensive IELTS preparation process in China, Japan and the UK 

Existing research has investigated the IELTS exam preparation process, and monitored 

the progress of previously successful candidates on a UK course of study. However, the 

important relationship between the two remains underexplored, as they have not been 

included - together - in a project thus far. This case study connects IELTS exam 

preparation and its implications for academic writing in postgraduate UK education. 

Specifically, it explores the challenges Chinese and Japanese students face when learning 

to write in academic English for the purpose of university learning abroad. There are two 

sections, focusing on writing only, developed out of extensive experience of teaching 

exam preparation in Asia. The first part investigates the IELTS exam preparation process 

for learners at one language school in China and one in Japan. Classroom observations 

included an IELTS preparation course in its entirety for each country. Furthermore, 

students and course instructors were interviewed about the IELTS preparation 

experience. Finally, written homework documents were also collected, to explore the 

development of students’ work. Though this is not a comparative study, it documents the 

variations in approach between the two institutions in each country. Thirdly, the 

research focused on Chinese and Japanese students studying for a postgraduate degree in 

the UK. It will be determined how well their prior IELTS English training has equipped 

them with the necessary skills to complete written assignments. University assignments 

will be compared with the IELTS essays previously collected, and interviews conducted to 

ascertain the impact of IELTS preparation on ‘authentic’ written work. 

Tony Clark, University of Bristol 

 

Examining the washback of an EAP test  

This study, which is a work in progress, focuses on Chinese students who completed the 

IELTS Academic test for University entry purposes between 2011 and 2016. The responses 

of 200 Chinese students a year are examined as part of this longitudinal study. When the 

candidates initially took the test, they completed a questionnaire related to their 

motivation, level of preparation for the test and country destination of study, amongst 

others. We examine the responses to these main questions over time, examining trends 

in candidate approach in China and the length and kind of preparation eg, face to face or 

online courses. We have also had the opportunity to approach a group of candidates, 

now that they have entered or completed University, with a follow-up questionnaire to 

reflect on whether taking the test was indeed an indication of their readiness to handle 

University level studies and whether the tasks were similar to those which they 

undertook whilst studying.  

This initial attempt to investigate test-taker perceptions of this test, offers a small 

window on whether the existing test already supports test-takers in this particular group 

in their studies, or whether any aspects should be addressed so that more positive 

backwash is achieved. Considerations arising from this initial study can identify avenues 

to explore further in future data collection opportunities with this group of test-takers. 

 
Victoria Clarke, British Council, Hong Kong 

Gwendydd Caudwell, British Council, Dubai 
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The educational and social impacts of the SLC English test 

The study aims to explore the nature and scope of the social and educational impacts of 

the School Leaving Certificate (SLC) English test, a national level high-stakes test in 

Nepal. To be more specific, it explores the test impacts on students, in terms of their 

motivation towards learning English, English learning strategies, test preparation 

strategies and career development, and parents in terms of their attitudes towards the 

test, test pressure and their support to their children for the preparation for the test. The 

students and parents are the major focus of the study as they are rarely offered any 

opportunity to express their opinions and feelings towards the test, though they are the 

two key stake holders of the test. Through narrative interviews, complemented by 

students' oral diaries recorded intermittently for three months, this study attempts to 

capture those least heard voices of the students and parents.  The poster beautifully 

presents the research questions and research methodology along with a very short 

background to the study and techniques to be used to analyze and interpret the data. 

Saraswati Dawadi, The Open University, Milton Keynes 

 

 

Modest ESL Learners’ Rating Behaviour during Self-assessment and Peer-assessment 
Practice 

Self-assessment and peer-assessment (SAPA) have been largely practised for assessment of 

learning and assessment for learning in higher education. Only a few studies on SAPA 

were contextualised within assessment as learning (Carless, 2007) while qualitative 

studies on rater behaviour were scarce (Grez, Valcke, & Roozen, 2012; Kim, 2015). 

Therefore, the main objective of this study was to explore modest English as a Second 

Language (ESL) learners’ rating behaviour during SAPA practice. Thirteen modest ESL 

learners voluntarily underwent rater training on the Common European Framework of 

Reference’s (CEFR) oral assessment criteria familiarisation before embarking on SAPA 

practice for twelve weeks. Each learner filmed their three two-minute speeches and 

uploaded their videos to a private YouTube channel for three assessment cycles. In each 

cycle, they rated the videos based on the CEFR oral assessment criteria. At the end of 

SAPA practice, learners were subjected to focus group interviews and their responses 

were transcribed and analysed using ATLAS.ti software. Findings displayed four emergent 

main themes: (1) self-rating, (2) rating peer, (3) peer rating and (4) rating practice. 

Learners claimed they were not confident in self-rating and perceived rating peers as 

challenging. However, they were receptive towards ratings given by peers. In terms of 

the CEFR oral assessment criteria, learners found that range and coherence were difficult 

to rate while fluency and accuracy were observable during rating practice. All learners 

remarked that they became more confident in speaking after SAPA practice. The 

implications of this study are discussed in relation to learner autonomy, assessment as 

learning and utility of online platform for SAPA practice. 

 

Mardiana Idris, Universiti Teknologi Malaysia 

Abdul Halim Abdul Raof, Universiti Teknologi Malaysia 
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L2 learners' academic reading strategies for IELTS: Applying think-aloud protocols 

Khalifa and Weir’s (2009) model of academic reading comprises careful reading and 

expeditious reading methods. With careful reading, learners read a text to extract in-

depth meaning, and apply both global and local level reading strategies. In expeditious 

reading, learners scan, skim and search for words. Moore, Morton, and Price (2012) 

extended the model to assess IELTS academic reading by adding literal (basic 

comprehension) and interpretive (critical and reflective) types of engagement. By 

applying this model, Chalmers and Walkinshaw (2014) investigated students’ reading 

strategies for IELTS reading using written retrospective protocols. Findings indicated that 

participants used ‘literal-local’ expeditious reading rather than interpretive-global 

reading because of limited test time. Consequently, their reading comprehension and 

scores did not improve. The present small-scale research applied a similar design, with 

four learners chosen from 29 participants, completing an IELTS preparation course at a 

Japanese university. The proficiency of each of the four learners was CEFR B1 level. In 

responding to IELTS reading test items, the learners’ think-aloud protocols revealed that 

they had used expeditious reading and searched for target words without having fully 

understood the text. Results from the expository reading text showed that they had 

skimmed the text, but not read it analytically. The assessment data obtained could be 

used by teachers of EAP and IELTS preparation courses to facilitate a better balance in 

academic reading and test-taking strategies 

Takeshi Kamijo, Ritsumeikan University 

 

 

 

The impact of visual cues and second hearing in a listening test 

As we are accustomed to accessing information through moving images, video is now a 

prevalent resource and a ‘prime source of content’ (Apkon, 2013) in language learning 

but its use in language assessment remained tentative. Studies have explored the effect 

of visuals in a listening test, mainly by comparing scores between audio and video-based 

tests (Cubilo & Winke, 2013; Suvorov 2009; Wagner 2010), and examining how 

candidates interact with visuals in video-based listening tests (Ockey, 2007; Suvorov, 

2015; Wagner, 2013). However, no studies have yet provided solid empirical evidences on 

how and what specific visual cues are viewed and used by the candidates, particularly in 

conjunction with number of times listening to the prompts. In addressing this gap, this 

study aims to investigate the effect of visual cues and number of times listening on 

listening test performance. Specifically, it investigates the main and interaction effects of 

the presentation modes (audio & video) and number of times listening to the prompts 

(single & double) on listening performance. To further examine individual variances in 

cognitive process during the test and its relationship with the listening test scores, an 

eye-tracking technology is employed to measure candidates’ viewing patterns during the 

listening comprehension test. In addition, retrospective verbal report is carried out to 

inquire candidates' knowledge and strategies used during the test. In sum, this study is 

expected to contribute original evidences to defining listening construct when visuals 

and/or repeated listening are employed in a second language listening comprehension 

test. 

 

Suh Keong Kwon, University of Bristol 
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Operational literacies: Exploring the possibility of testing academic speaking 

remotely  

Project management is slowly making its mark in the academic world. Particularly in 

large-scale education projects where economies of scale, urgency for change and 

competitive environments have meant that good, sound project management principles 

have a key role to play in operationalizing academically and theoretically robust 

assessment projects. 

 

This poster is based on a project that consists of a series of studies that explore the use of 

video-conferencing as an additional medium of delivery for an international EAP 

speaking test. This additional medium, if ever implemented, would be seen to benefit 

contexts where it might be difficult to access examiners for a face-to-face test.  

 

This poster briefly outlines the studies and their progression but is specifically about the 

spectrum of stakeholders both external and internal e.g. examiners, local operations staff 

who deliver the test, etc. involved in such a high stakes test and the diversity of 

engagement with them throughout the studies in order to collect the data needed for the 

research. It is also about the lesser-mentioned aspects of project management – the value 

of team-building, getting initial buy-in from key stakeholders, communication and 

building trust. I will also discuss the learning and literacies that emerged as a result of 

the operational management of this project and finally and very importantly the 

implications for assessment research and operations working in tandem as we move 

forward. 

Mina Patel, British Council 

 

Exploring assessment literacy of Chinese EAP teachers preparing students for UK 

study 

Mainland Chinese citizens form the largest percentage of overseas students in UK 

universities and they largely acquire EAP knowledge / skills in their home country. The 

Chinese education system is traditionally highly test-driven with teaching EAP seen as 

little more than preparing students to take the IELTS Academic test, which makes local 

teachers' Assessment Literacy (AL) a matter of particular significance. We are currently 

working on a test validity-driven approach to understanding the AL needs of language 

assessment stakeholders in order to build group-specific profiles that generate targeted 

AL development programmes. This poster presentation reports on the conceptual-

empirical process of building an AL profile for Chinese EAP teachers.  

We present a current working model that we have used to understand the construct of 

AL as it applies to language teachers. A ‘worked example’ of the framework and process 

is demonstrated: a group of EAP teachers from Mainland China preparing their students 

for UK university study. We report the AL profile for this group, showing how this was 

identified through a combination of conceptual analysis and empirical research. 

Research tools and procedures used to refine the Teacher AL profile are presented and 

recommendations based on the more generalizable findings are made. The main 

objective is to introduce a potential model for evaluating the AL needs of any stakeholder 

group in the assessment cycle and demonstrate how this can be used with EAP teachers. 

Olena Rossi, Lancaster University / British Council China 

Sheryl Cooke, British Council China 
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Designing EAP assessment which supports learning 

Presessional EAP (PEAP) courses  are often required to ‘gatekeep’ entry to degree or PhD 

study  through providing end-of-course summative assessment. This focus on assessment 

and grades often undermines what presessional teachers perceive as their key role of 

facilitating the learning of academic language and skills which students can carry 

forward to their further studies. 

 

On the PEAP course at Nottingham Trent University we have attempted to address this 

problem by moving away from an approach to assessment which was end-loaded and 

focused on product rather than on process towards one which promotes engagement 

and genuine learning. In our redesign we were guided by Gibbs and Simpson's (2004) 

conditions under which assessment supports students' learning. These conditions suggest 

that to support  learning, assessment tasks should require significant student effort 

distributed across a number of weeks rather than being concentrated at the end of a 

course and should lead to students engaging with learning and taking a deep approach. 

Feedback on assessment should be frequent, timely, detailed, understandable and clearly 

linked to criteria. Finally a 'learning friendly’ assessment should provide students with 

opportunities to respond to feedback.  

 

The poster will outline some recent innovations we have made to our assessment of the 

academic writing, speaking and listening skills so that it actually promotes and supports 

student learning as well as providing a summative assessment of their readiness to 

progress. The validity and viability of these assessments will be considered in the light of 

feedback from both students and teachers.   

Martin Seviour, Nottingham Trent University 

 

 

The development of a bilingual English-Malay vocabulary test 

Vocabulary knowledge is vital for university students who need to use English for 

academic purposes because students’ vocabulary sizes are significantly correlated with 

their degree outcomes (Milton & Treffers-Daller, 2013). Developing appropriate 

assessments for students in different parts of the world is therefore very important. As 

bilingual tests are claimed to be a more sensitive measure of vocabulary knowledge than 

monolingual ones (Elgort, 2013), we developed a Malay-English bilingual version of 

Nation and Beglar’s (2007) widely used Vocabulary Size Test (VST). In the bilingual 

version the stem is offered in English and the four answer options are given in the first 

language of the test takers. Following Elgort (2013) we split the VST into two halves of 50 

items each, one half being monolingual and the other bilingual. The monolingual and 

bilingual halves were counterbalanced across groups. 95 bilingual university students in 

the UK and Malaysia took versions A and B during two consecutive sessions (separated by 

a week). The A- and B-versions had satisfactory reliability (Cronbach’s alpha = .776  and 

.847) and correlated significantly  with each other (r=.75, p <.001), and with Lemhöfer 

and Broersma’s (2012) Lextale test (r = .47 and .56 p < .001). Students obtained 

significantly higher scores for the bilingual (28.4) than for the monolingual test items 

(27.1)  but the two versions were not exactly parallel as students obtained higher scores 

on the B-version than on the A version (t =.3.73, df= 90, p <.001). We discuss implications 

for further research and assessment practice. 

Jeanine Treffers-Daller, University of Reading 
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Explaining second language listening comprehension: A study of adult Chinese 

learners of English 

Second language listening is a complex skill, as a wide range of factors, including 

linguistic knowledge, sentence processing efficiency, working memory, reasoning 

abilities and personal background factors, play an important role in determining how 

well learners comprehend. This PhD project is a partial replication of Andringa, 

Olsthoorn, van Beuningen, Schoonen and Hulstijn (2012) whose model explained 96% of 

the variance in listening comprehension among L2 learners of Dutch. The current study 

aims to identify which factors explain variance in L2 listening performance among adult 

Chinese learners of English. Listening proficiency will be assessed by the College English 

Test level 4 (CET4). A range of offline and online instruments will be used to measure 

linguistic knowledge (word recognition, vocabulary size, grammatical knowledge), 

sentence processing efficiency, working memory capacity and reasoning abilities. A 

questionnaire will be used to investigate L2 learners’ personal background. 160 

university students will take part in the main study (120 will be in China and 40 will be 

in the UK). The data will be analyzed using structural equation modelling. The results of 

a pilot study are presented here. 

Yun Wang, Institute of Education, University of Reading 
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International Study and Language Institute 
The International Study and Language Institute (ISLI) has a long-established reputation for 

expertise in delivering consultancy services in the following fields: 

 English for general academic purposes  

 English for specific academic purposes 

 Academic skills development 

 Pre-sessional Programmes and International Foundation Programmes 

 Specialised short courses for educational or professional development 

Reflecting the University’s international reputation for quality provision, ISLI’s academic staff are 

highly qualified and experienced in educating international students and delivering courses and 

consultancy to fellow professionals.  

Our areas of expertise include: 

Assessment design and 

development 

Our experts in assessment develop 

bespoke language tests, or enhance 

the validity of existing tests and 

assessment schemes. They provide 

training in how to develop test 

specifications and various related 

skills, such as marking, item 

writing and item analysis. 

Curriculum and Syllabus design 

Our team of expert course 

designers can assist in developing a 

programme of study according to 

the specific needs of students and 

the requirements of the teaching 

context. 

Methodology workshops and 

training courses  

Custom-designed professional 

development workshops are 

delivered by ISLI staff, providing 

up-to-date perspectives and 

strategies in skills development, 

language assessment and language 

teaching. ISLI ‘train the trainer’ 

courses are a cost-effective means 

of bringing methodological 

innovation to a wider audience. 

Quality assurance systems and their 

implementation 

Academic advisers from ISLI offer 

to audit and evaluate quality 

assurance systems, in order to 

enhance existing provision and 

guide its development. 

Materials selection and 

development  

Specialist guidance and training 

can be provided by ISLI published 

authors and other experienced 

staff in the selection and/or 

creation of language teaching 

materials. 

Short courses in English Language 

We offer bespoke short courses in 

English for general or specific 

academic purposes for groups. 

Harris Gardens, Whiteknights campus 




