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Preface

TheCommon European Framework of Reference for Langy&ddsR) was first publishied2001

Its common reference levels aiitlistrative scales were welcomed, especially by language testing agencies

but soon language education specialists and stakeholders begamsklipdzSa G A2y a €t A 1S al 246 R2 ¢
M Aa GKS al YS | & caldithe.Coulcil of EukopisetluiNsysteii & #alidation that

would confirm the alignment of language tests with one or more levels of the CEFR. Such alsyatever,

lay beyond the remit of the Council of Europe, which instead published two guides, one for aligning language

tests with the CEPRind the other for developing tests with reference to the CEFR.

ALINR 2SO0 G2 dzZLJRFGS GKS |/ 9%GiwZDa3. Arovisidzidl iekslonf hed S & OF f Sa 41 a
CEFREompanion VoluméCEFRV)appearedn 2017 and thedefinitive versiornin 2020.AnEALTA Symposium
held in Dublin in January 2018 aad EALTAUKALTA Symposium hosted by the British Counicdridon in
February 202®oth identified the need for a new handbook to support alignment with tpeeatly expanded
descriptive scheme of th€EFRCV, In undertaking to produce the handbook, theeringgroup (which
emerged from theebruary 202@vent)recogrized that alignmentappiesnot onlyto language tests but

to policy,curriculum guidelines;urricula,syllabusestextbooks and other teaching/learning resources.

The groupalso decided that the handboahouldserve to informpolicy makers, teacher educators, teachers
andother language education stakeholdees well asupporingthe more or less technical processas
whichalignmentdepends The handbook also aims keelp users to navigate the wide range of CiEéiRted
reference documents now available.

Thishandbook has been prepared witivo audiencesin mind, each of which comjses a number of
speciaized subgroups, as shown below. The bulleted lists are not intended to be exhaustive

AUDIENCE 1 AUDIENCE 2

Those wishing to undertake a practical or Other stakeholders in education or in society at
applied CEFR alignment exercise in a large who are primarily concerned with policy
particular context and for a particular purpose matters and decision-making relating to

(e.g. to be able to make or evaluate a claim language education more generally (e.g. to
concerning CEFR alignment). evaluate the claims made by textbook or test

publishers regarding CEFR level).
This includes:

A in-service teachers This includes:
A materials developers A administrators
A syllabus designers A curriculum developers
A pre-service teachers A education ministry personnel
A test producers A employers
A textbook writers. A managers
A policymakers
A publishers
A teacher trainers/educators.
w8t dAYy3 [Fy3Idzad 38 9EFIYAYLFGAZ2YA (2 (GKS W 2YY2Y 9dzNRPLISHY CNI YSs:

1 3353aYSyiQ ¢ Srasidurg: Qouncil of Eusdpkz) révised version, 2009.
2Manual for Language Test Development and Examjrsitigisbourg: Council of Europe, 2011
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Chapters 1 and 2 of the handbook have been written to be broadly accessible and directly relewatht to

audiences They provide an essential introduction to the CEFR and the CEFR alignment process, including

essentiafamiliarization. Chapters 3o 6 offer both general and detailed guidance on theccessiveteps
in analignment processogether with information on available tools and approaches to reportinghe

activities undertaken.

Thishandbookwas developeds follows. Firsthe steeringgroup agreed on its scopdrafted Chapters 1
and2, andsentthemto selected language education professiorfalscritical feedbackNext specialists

with extensiveexperience of working with the CE®re invited to draft Chapterst® 6. After that,

DavidLittle edited the drafthandbook, whictwas circulated to the specialists who had provided feedback
onthe first drafts of Chapters 1 and HEnally, the handbook was revised to take account of their comments

and suggestions.

Steering group Editors
A Neus Figueras, European Association for A Neus Figueras, European Association for
~ Language Testing and Assessment (EALTA) ~ Language Testing and Assessment (EALTA)
A Dauvid Little, Trinity College Dublin A David Little, Trinity College Dublin
A Bar ry OQ§Bitsh Councila n A Bar ry OQ¢Hitish Councila n
A Nick Saville, Association of Language Testers in
~ Europe (ALTE)
A Lynda Taylor, UK Association of Language
Testing and Assessment (UKALTA)
Authoring team Reviewers
A Glyn Jones, Freelance consultant, UK A Elaine Boyd, Freelance consultant, UK
A El i f Ka nlD 8ilkentiUaijelsity, Turkey A Bronagh Latibugi i, ,[felidn
A Noriko Nagai, Ibaraki University, Japan A Karen Dunn, British Council, UK
A Graham Seed, Cambridge Assessment English, | A Peter Lenz, Institute of Multilingualism, University
UK of Fribourg, Switzerland
A Jamie Dunlea, British Council, UK A Vincent Folny, France Education International,
A Neus Figueras, European Association for i France
Language Testing and Assessment (EALTA) A Jane Lloyd, Cambridge University Press &
A David Little, Trinity College Dublin. Ireland Assessment, UK
A Bar ry O0dBitsh CounciaWk A Waldemar Martyniuk, Uniwersytet Jagiellonski w
A Nick Saville, Association of Language Testersin |  Krakowie, Poland
Europe (ALTE) A Josep Ma. Montcada, Generalitat de Catalunya,
A Lynda Taylor, UK Association of Language i Spain
Testing and Assessment (UKALTA) A Felicitlyl2gomel |
A Edgar Rene Pacheco, Centro de Ensefianza
para Extranjeros (CEPE), UNAM, México
A Lorenzo Rocca, Societa Dante Alighieri, Italy
A Cristina Rodriguez, Xunta de Galicia, Spain
A Wu Sha, National Education Examination
Authority (NEEA), China
A Joe Sheils, formerly Head of the Language Policy
Division, Council of Europe
A Richard Spiby, British Council, UK
A Dina Vi | Bayai UB\ersity, Rumania
A KateSina Vodi UniversitaPragieh a
Czekia
A Caroline Westbrook, British Council, UK
A Russell Whitehead, LT123, UK
A Jessica Wu, Language Training and Testing

Center (LTTC), Taiwan




CH

APTER 1 THE CEFR

THECOUNCIL OF EUROPE,C&EMIMON EUROPEAN FRAMEWORK OF
REFERENEDBR LANGUAGESEFRAND ALIGNMENWITH THE CEFR

Chapter 1 introduces the background to the Common European Framework of Reference
for Languages (CEFR) and explains how it can be used for alignment purposes in second
language education. This chapter addresses the following questions:

1.1
1.2
1.3

1.4

15
1.6

1.7

By the end
A

A
A
A

What is the Council of Europe?
What is the Common European Framework of Reference for Languages (CEFR)?
What is CEFR alignment and why is it useful?

Why is it important to align the different components of a learning system
with one another?

What is involved in CEFR alignment?
What resources are available to support CEFR alignment?

What guidance does the handbook provide?

of this chapter, you should have a clear idea of:

the Council of Europe and its educational goals

the purpose and content of the CEFR

why CEFR alignment might be relevant and useful in your context

why/how you might wish to undertake a CEFR alignment exercise in your context.




1.1 What is the Council of Europe?

TheCouncil of Europevas founded in 1949 to promote and defend human rights, democracy and the rule of
law; its headquarters are in StrasboufgranceToday it comprises@member states stretching from Iceland

in the west to Azerbaijan in the east. (The Councit@fope should not be confused with the European Council
which is the committee of heads of state and government of the European Union. All member states of the
European Union are also members of the Council of Europe.)

¢ KS / 2 dzy OA key idssFumaida@ TIhiSER@pean Convention on Human Ri¢@§0),The European
Cultural Conventiof1954) andr'he European Social Char{@®61,revised version 1996

,,:‘,,,,,,,f;x\\,f %
46*--\Member States

ol " d
Iba
\?«D SvﬂNov)

- \ o

‘ an
Arctic ch

/ /ﬂn Mayen
(Nor,)

% -

| | i .
| Algeria  (Tunisia Medlter \
| | t
5/0/;4: AL | | eayP

@, a,) ) | | _ CONSEIL DE U'EUROPE.
Figure 1.1: Council of Europe member states

Informed by its human rights and legal standards,/th2 dzy OAf 2 F 9 dzNB LISQam®RdzOF G A2y L
enhancethe democratic competences of i@éns, promoterespect for human dignity and diversity, and
combat discrimination.

Since the 1970s the CounaflEuropehas promotedhe learning and teaching of languages for

communicationin orderto:
1. preserve ancenoourage citizenstovalug@ dzNR LJISQa f Ay 3dzA adA O | yR Odz & dzNT €
2. facilitateinternational communication and exchange

¢CKS [/ 2dzy OAf 2 7F plridrg@aldsdintercili@al €dGatidrexgliditly associates language

teaching and learning with K S/ 2falryti&lidnkl Qalues and political goals, especially social integration
respect for diversityand intercultural dialogue
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1.2 What is the Common European Framework of
Reference for Languages (CEFR)?
First publishedin 2001, the CEFRas developed to facilitateritical reflection on the various dimensions

of language educatioq curricula, syllabuses, textbooks and examinatiQ@asid to promotecommon
understanding acrosthe education systemef Council of Europe member states

The central component of thRO01CEFR is a detailed taxonomic description of language proficiency in
terms of language use, which it divides into four modes:
A Reception(listening and reading)
A Production (speaking and writing)
A Interaction (spoken and written)
A Mediation (i.e. facilitating communication between individuals or groups who for whatever reas
cannot communicate directly).

¢ KS /rdrdlanguagespecificdescriptive schemdias two complementary dimensions:

(1)the communicative tasks that the language user/leammayneed to perform and(2) the competences

on which successful task performance deperisthdimensiorsinclude illustrative scales thatugeOl y R 2 ¢
statements to describe proficiency at six levels: A1l and A2 (basic user), B1 and B2 (independent user),

C1 and C2 (proficient user).

Ly 1SSLAYy3a 6A0GK (GKS /2dzyOAf 2F 9dzNRLISQa O2y OSNYy F2NJ (
CEFR viewhe language user/learner aa social agenta memberof society whdastasks (not exclusively

languagerelated) to perform in given set of circumstances, in a specific environment and within a particular

field of action.

Published byhe Council of Europm 2020, thedefinitive version of theCEFR Companion Volurmedates and
extends the illustrative descriptors. It adds new ddstors to the 2001 scales; introduces a handful of new
scales and a new pi&1 leveladds scales for plurilingual and pluricultural competenoégrs an extended
definition of mediationfor which it provide24 illustrative scales; replaces the 200iopology scale by three
new scales; and formulates descriptors so that they are gendatral and modalityinclusive (and thusefer
to signed as well as spoken languages).

Throughout this handbook, general references to the CEFR should be understmbtrasinghe 2001 and
2020 documents.



1.3 What is CEFR alignment and why is it useful?

The CEFR offerccamprehensive, coherent and transparent description of language proficieimcterms of
fly3adz 38 dzaSed 2A0K (GKS KSfLI 2F GKS /9CcwQa 02YY2y NBTFS
be used to:

A develop curricula and syllabuses, textboaksl other teaching/learning materials, tests and
other forms of assessment
A demonstrate alignment between two or more of these aspects of language education
A show that an existing curriculum, syllabus, textbook, test or other form of assessnaiginied
withNBf S@Fyd LI NI&A 2F GKS /9CwQa RSAONALIIAGS aOKSYS
A comparecurricula and syllabuses, textbooks and other teaching/learning materials, tests and
other forms of assessment

Since its publication in 2001, echtional authorities, agencies and institutions have redoghcertain
advantages in claiminglignment with the CEFRr differentaspects otheir educational system.
Perceivechdvantages include:

A achieving systemic coherence and transparency

A establising a basis for principled comparison

A monitoringfor purposes ofjuality assurance.

CEFR alignment promotes shared understanding and cohesanoagaspects of an education system,
facilitates comparisobetweenthem, and supports quality improvement. Fthese reasons, it is likely to be
of interest to:
A agencies charged with the development of national/regional curricula and syllabuses
A agencies charged with the development and administration of national/regional language exams
andother forms of assessnmé

A autonomous educational institutions, especially universities and private language schools

A educators who have to develop their own teaching materials and/or assessments

A language teacher educators

A language teachers working in a context that is partly/Mehaped by reference to the CEFR
andCEFRZV

A national and international language testing agencies

A national and regional ministries of education

A professional associations concerned with quality assurance and quality improvement in
languagesducation
A textbook authors and publishers

For those who are unfamiliar with the work of the Council of Europe and/or with the CEFR, it is important to
point out that alignment with CEFR levelsidd considered to be mandatory or obligatory. The CEFR should
alwaysbe regarded as a resource for consultation rather than a package for implementation.



1.4 Why is it important to align the different components
of a learning system with one another ?

hQ{ dzZ t A Gl y o0 theismouass of aiHemBitg systérn depeonthe close alignment of elements
that have traditionally been regarded as independent of one anotb@mriculum,teaching/learningnateriak,
teachingapproachesteacher trainingandassessmentilthough theg elements impact significantly on one
another and on learning;urriculum developers, materials developers, teacher trainers and assessment
specialistsnostlywork independently obne another. The need to considénese elementsrom a single
unified ped LISOG A @S T2 N¥& (i R&0)dohcaph al thegdfprahensivetl dami@y SysEEl S).

Figurel.2highlights the three core etaents of the CLS:

1. Curriculumginformal as well as formal

2. Delivery¢ indudes teacher selection, teacher training, accreditation, professional development
andleadership; teaching and learning materials; the physical environment in which the delivery
takesplace

3. Assessment includes developmentassessmentdiagnostic, aspects of progress, formatiete.)
and judgmentabssessmenfplacement, aspects of progress, achievement, proficieeicy)

CURRICULU

DELIVERY

Figure 1.2: O6Sullivands Comprehe@S) ve Learning Syst el

If one of these elements is in any way disconnected from the others, then the sytem is under threat. Here are
some examples of how one or more elements may be disconnected:

Example 1: A new or revised cuiculum is introduced but adequate training fieachers is not provided.
It isthusvery likely that teachers will not deliver the curriculum in the expected wayhich
casethe benefits intended by the change in curriculum will not beizedl

Example 2: The assessment does not fit with the réguments of the curriculum (e.g., a curriculum is
focused on all four skills but the assessment is a mutthleEice grammar and reading test;
or the curriculum is based on the needsagfarticular educational contextyhereasthe
assessment is not).
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Example 3: The textbooks and materials used in the classroom do not reflect the needs of the curriculum
(e.g., the curriculum calls for a communicative approdcftthe materialsfollow a grammas
based approachyr the curriculum iglesigned fom particdar educational contextwhereasthe
materials are not).

Example 4:  The curriculum, teacher training and assessnaetall well alignedHowever, the physical
structure of the classroom makeeffectivedelively difficult or impossible (e.qg., rigid furnite
obstructspair or group activities).

So, if a major change is to be introduced into a learning system, it should be clear from the above that all
elements need to be considered. For example, ifew or revised curriculum is introduced, teachers will
be provided with adequate training so that they will deliver the curriculum in the expected waile the
tests will also be updated or #gritten to meet the revised educational demands.

Before setting out to establish a link between a curriculum, an etdro&the delivery system or a test,is

important to remember that while it may be useful (and appropriate) to argue that what you are focused on
may be linked to the CEFR in ways that support your claim, this does not mean that it is appropriate for use
within a particular learning context. For example caisebook at B1 developed for use in a regional Spanish
school system will not necessarily work for an equivalent system in Malaysia or India. It is not enough to argue
that since both are focused on CEFR level Blcaheseboolkwill be appropriatan both contexts

1.5 What is involved in CEFR alignment?

Undertaking a CEFR alignment exercise invaue®f two processes:

PROCESS 1 PROCESS 2

Collecting evidence and developing Developing and documenting
an argument to show that an existing a new resource, e.g. a curriculum,

resource, e.g. a curriculum, a textbook or a language test,
a textbook or alanguage test, on the basis of the CEFR criteria.
fulfils criteria derived from the CEFR.

Process 1 and Process 2 both invaw&eries of weHlestablished and largely sequential stepsr sets of
procedures, as showin Figure 1.3

The first step in the alignment proces$-BMILIARZATION(explained more fully in Chapter 2).

% This is an essential stage at the outset of any alignment exercise. Experience from previous
alignment studis has shown thah a reduced formait can also be a very useful, and sometimes
necessary, preliminary activity for the other stages, e.g. stangarn. For example, it can
provide a useful opportunity for refreshing or for refocusing on specific eitsnelevant to the
context for the alignment project.
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FAMILIARIZATION
Ensuring that all participants
in the alignment process
have a sufficient knowledge
of the CEFR, its levels and
descriptors

SPECIFICATION
Describing/profiling the
content of a language
syllabus/textbook/test in

STANDARD SETTING
Determining valid cut scores
or decision judgments for
assessment purposes

VALIDATION

Collecting and presenting
appropriate evidence in
support of alignment claims

relation to the categories of
the CEFR

STANDARDIZATION
Ensuring, through training, a
common understanding of
the CEFR levels and the
accurate benchmarking of
local performance samples to
relevant CEFR levels

Figure 1.3: Steps in the alignment process

The next steps arSPECIFICATI@Nd STANDARIZATION(Chapters 3 and
% 4) which are required for CEFR alignment projects in most, if not all, con
of use.

For those involved in all aspects of establishing an empiricaigd link between a
curriculum, a set of materials (e.g. textbook or online course), or an assessment or t
STANDARD SETTIN®Gcedures (Chapter 5) are a key requirement. For some of thes
contexts, the degree of standard setting activity requiredkisly to be less than we migt
expect for a test. The specific use of a test determines the choice and appropriatene
standard setting procedures.

VALIDATIONChapter 6) is best understood as the continuous process of quality
monitoring in order tagather the validity evidence to support any claims of CEFR

/2

E alignment. Like Familieetion, Validation is to some degree relevant to all the other
steps in the alignment procegsby demonstrating that all stages have been followed ir
an appropriate way, & establish evidence of the validity of subsequent claims of a lin
to the CEFR.
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1.6 What resources are available  to support
CEFR alignment?

TheCEFR 200d4nd theCompanion Volume (CV) 2026nstitute asingleresource to refer to when undertaking
the CEFR alignment process. Here, for easy referenadyrisf outline of what each document contains:

CEFR 2001

The Council of Eur
education policy (Chapter 1)

CV 2020

Key aspects of the CEFR for teaching
and learning

Updated CEFR illustrative descriptive
scales including:

additions to 2001 scales

new scales for reception,
production and interaction

The rationale for the action-oriented
approach (Chapter 2)

The Common Reference Levels
(Chapter 3)

Communicative language activities
but ignore the illustrative scales new scales for phonology

(Chapter 4) o
o scales for mediation
The user/ | ear nebutd g

ignore the illustrative scales
(Chapter 5)

Language learning and teaching
(Chapter 6)

scales for signing competences

scales for plurilingual/pluricultural
competences

Communicative language activities
and strategies (replaces CEFR 2001,
section 4.4 in Chapter 4, adding
substantial new material)

Tasks and their role in language
learning (Chapter 7)

Linguistic diversification and the
curriculum (Chapter 8)

Assessment (Chapter 9)

Communicative language
competences (replaces CEFR 2001,
section 5.2 in Chapter 5)

Thesearchable database of CEFR CV descriptaysbe useful througbut the alignmentprocess For those
involved in creating or producing languatgsts, examinations and other forms of assessment aligned to the
CEFR, other useful resources includeNtsnual for Relating Language Examioas to the CEFfouncil of
Europe, 2009) and thilanual for Language Test Development and Examif@uoyincil of Europe, 2011).
Therearealso publications which describe case studies exemplifying and reflecting on the test linking process
and experience, e.geigueras and Noijons (eds), 200&artyniuk (ed), 2010.
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1.7 What guidance does th is handbook provid e?

The remainder of thifandbook providegractical and accessible guidante assist withthe process of CEFR
alignment in a variety of specific contexi&ach of lhe following chapters foceson one of thefive procedures
outlined above

A Chapter X, Familiaizaion
A Chapter & Specification

A Chapter 4 Standardzation
A Chapter & Standard Sting
A Chapter & Validation

Each chapter begins witim explanation of the procedure and its importan¢dollowed bygeneral advice and
practical activities that are relevant to all useregardless of language education context (e.g. curriculum,
teaching assessment).

The remainder of each chapter offarsre targeted guidance and practical activities specific to different
contexts of use and their associated subgroygsg. language teachers, curriculum designers, textbook
writers, test producersYoucan select from and focus on these according to need.

We understand that you may be undertaking your alignment exercise using a group approach that ionelves
or morecoordinator(s) andgparticipants. For this reason, we provide sopractical advice anduggestions
relating to these differing rolesincluding tasks to be completed with likely timings.

Inthe Appendix you will findphotocopiablesummaryformsto use and completeThe summary forms will

also be available online in editable formahis alditional practical tool will assist you with your ongoing
monitoring and validatiorthroughout the alignment proces$Vhile we suggest that you use the forms as they

are presented here, there will be situations where you feel they nedibtadapted to fithe needs of a

particular alignment approach or resource. Any changes to the approach proposed in this handbook should be
carefully considered anihtionalized in your final report. For some additional information, please see the

Notes for YourOwn Implementation sectionin Chapter 6.



Notes for your own implementation

Remember thatYOU will be the best judge of what is (and is not) possible or realistic within your specific
context of operation

For this reason, we strongly encourage youaitor what you do to your specific contexttaking account of
your resources and limitationévoid being tempted to do too muclg or more than is actually required for
your purposes. Equallgyoid being temped to underestimate what you need to do!

Key questions for yoto keep in mindat all times during an alignment process are:
1. Why are we doing this?

Which steps are essential for us in our context and for our purposes?

Which steps do weprioritize?

Which steps may not be necessary?

How long will the process take?

How much will it cost?

What expertise will we need, or have access to?

© N o g b~ w D

What resources (i.e. time, funding, expertise) do we need to plan for?



CHAPTER 2
FAMILIARZATION

Chapter 2 focuses on familiarization as an important first step in any alignment project.
The chapter is organized as follows:

2.1 What is familiarization?

2.2. Generic familiarization activities

2.3. Specific familiarization activities
2.3.1. Coordinator roles and decisions
2.3.2. Preparing materials

2.4. Guidelines for reporting

Sections 2.1, 2.2. and 2.4 are addressed to all those involved in an alignment project,
whatever their role or responsibility, whereas Section 2.3. is addressed to those
responsible for the organization and delivery of specific familiarization activities.

By the end of this chapter, you should have a clear idea of:

A the importance of familiarization and what it entails

A the activities you need to complete to achieve a good understanding of
the CEFR approach and descriptor scales

A how to document the completion of the activities for reporting purposes.




2.1 What is familiar ization?

Familiaization is designed to ensure that those involved in an alignment project have an appropriate
knowledge of the CEFR and share a common understanding of the purposes of the plaghandbook
envisages two types of familiarization: generic and specifie Fégure 2.1.¢seneic familiaization can take
place inasingle session and can be completed individually, whereas specific fadiler normally take
place in a group, in more than one session, and with the guidance of a coordinator.

FAMILIARIZATION
GENERIC SPECIFIC
Preparatory familiarization activities are These activities take place once generic

Activities can also be completed online. groups/institutions engaged in aligning
One session is normally sufficient. their curricula, materials or
assessment(s). Normally organized under
guidance, they will take more than one
session to complete.

suitable for ALL possible users and can be familiarization has been completed and
completed individually or in a group. - are tailored towards specific professional

Figure 2.1: Generic and specific familiar ization

The timeneeded forthe activities in eacfamiliaizal A 2y dSa&dA2y RSLISYR&a 2y LI NIAOA
familiarity with the CEFR (2001) and the CEFR CV (2020) and also on the aim and scope of each specific
aligrment project, butwe recommend that yoplan a full morning or afternoon for each session.

Some individual users may want to follow the links to additional documentation provided in the CEFR CV
reasonsof personal interest or because of specific neédudl their context. Curriculum designers, for example,
may want to accesBeaccaandByranQ Brom Linguistic Diversity to Plurilingual Education: Guide for the
Development bLanguage Education Policies in Eur(}#7) Language testers may want to access North

et al.Q Relating Examinations to the CEERManualdo H n n o0 RlaMdial fdr IdaBgadie Test Development
and Examining2011).
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2.2 Generic familiar ization activities

Usingthe electronic or printed version of th€EFR CV 202fbmplete thefive activitiesshown in Figure 2.ia
the order proposedworkingindividually or in a group, faem®-face or online. Note down your answersdach
guestion as they will help yoiw completesummaryform 2.1in Activity 5.

2.
Descriptive
scheme

4. Relevant
scales

3. Salient
features

1. Key
aspects

Figure 2.2: Five generic familiar ization activities

1. Key AspectsRead Chapters 1 ando2the CEFR CV 2020 to learn about the additions and chanages
to the CEFR 2001. Ask yourself:
A What does alignment to the CEFR m@an
A What are the implications for me and my context?

2. Descriptive Scheméd=ocus on Section 20f the CEFR CVhe CEFR descriptive schearalask yourself:

A Whichactivities,competences and strategies are most relevaniny context?
A Are they all equally relevant? If not, how can | priagthem?

3. Salient FeaturesRead Appendix a@f the CEFR CSBalient features of the CEFR levedsich outlines the
progressiorfrom levelto level Ask yourself:
A What level(s) will | mainly be working with?
A Whatare the mairfeatures ofthat level and thdevelson either side of 12

Go to Appendix Selfassessmengrid, and identify the main aspectsf each mode of communication
(recepion, production,interaction mediation). Ask yourself:

A Which aspects are mosglevantin my context?

4. Relevant Scaled:ook atthe diagramghat showthe different illustrative descriptor scalesdidentify the
most relevant scales for your context:
A Communicative language activities and strategies:
¢ Reception (Figure 11, page 47)
¢ Production (Figure 12, page 61)
¢ Interaction (Figure 13, page 71)
¢ Mediation (Figure 14, page 90)
A Plurilingual angluricultural competence (Figure 15, page 123)
A Communicative language competences (Figure 16, page 129)
A Signing competences (Figure 17, page 144)

You may find the introductory testhat precedesach diagram helpfuNote thatyou may need to read
some ofthe scales in detaih orderto decide on their relevance for your purposes. Write the scale labels
down for later reference. Given the number of scales available, make sure youmdigtbiose most
relevant to your work. Ask yourself:
A Which are the met relevant scales in my context? Why?
A What is the rationale fomy decisiong (Your answer to this questida keybecause iwill support

the claimsyou make)

5. Summary:CompleteSummaryForm 2.1 in the Appendix
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2.3 Specific familiar ization activities

Specific familidzaion activities are tailored to the particular needs of groups of professionals who have

already completed the generic familization activities.Wherever possiblegpecific familiaizaion shouldbe

agroup activity because discussion help$tild a shared understandingf how to interpret the different
descriptorsespecially where these are not fully transparglror example, in thénalysis and criticism of

creative texts (including literaturelesciptor for B1, we find one cardo statement whichreadsi / 'y RS& ONRAR 6 S
the key themes and characters in short narratives involving familiar situations that contain only high frequency
S@SNE RI & .GrduyddcmsBratound specific words or phrage$li Wa K2 NI QX WTF YA A N
SOSNERI& flFy3dad3SQ Oy KStLI LINIGAOALIYGa O2YS G2 Ly |
interpret this statement at the B1 level.

Participants should be ready to share their compleBachmaryForm 2.1 at the request othe coordinator.

For a project involving all modes of communication (reception, production, interaction, mediation), a minimum
of two sessionsvill be neededo complete the activitiesPrecise itnings are likely toary dependig on how

familiar the participants are with the CEFR and wisichleghe generic familiaizaion activitieshaveidentified

as relevant

Qubsection2.3.1 and 2.3.2re addressed to the professionaho will take on the role of coordinator.
Beforepreparing the activitiest may be useful to read Chapter 3 of tManual for Relating Examétions to
the CEFRespeciallyf the participants are t@ligna highstakes test to the CEFR

Coordinators may also firituseful to consult thesearchable database of all CEFR CV descriptors

2.3.1 Coordinator roles and decisions

Goordinators play a key role in the orgamation of specific familidgedaion activities Theyshouldhave extensive
knowledge of the CEFR and the implications of an alignment praaes$shouldbe familiar with the context
and the requirements of the orgéxing group/institution Only on the basis of such knowledge can they

A decide on thdogistics and content of the session(s)
A prepare the materials for theuccessivactivities
A write a report on the familidezaion process.

The time that coordinataneed to invest in the preparation, delivery and documentatioreach pecific
familiarization session will depend aa number ofvariables their previous experiencef runningCEFR 2001
familiarization sessionsthe responsibilitieshey are giver{type of reportrequired amount ofinformation to
be compiled, number and type of sessiondcg; the amount ofadministrative helpavailable(to prepare
materials, orgaize premises and cateringnanage the online platform, efc.The number and background of
the participants will also have an impact on the amount of time coordirsatolt needto devote toplaming.
As a general rule,rpparingspecific familiaization will take at least twicas long ashe participant sessions.
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Before engaging in the preparation gfecific familiaization activities, yowshould

1.

Decide whether activities will bearried outin person online ora combination of the two

Make sure that the number of participants accepted allowsafdequate discussion artie
successfutompletion of activitiesLimit attendancen faceto-face sessions to a maximum of
18¢20 participants.Foronline sessions, check the resources availabRacilitate discussion and
the completion of the activitiegsoftware, IT supportetc).

Read and assess the responses of participants to the generic féardilar questions irSummary

Form 2.1, which may have been completed individually, in order to decide:

a) which communication modes/skills, scales, levels and descriptors to fodischrding rationalg

b) how many sessions will be needed

¢) how muchrevisionwill be needed beforeyou startwork on communication modesreception,
interaction, production, mediatio (this will dependpartly on how recentlygeneric familiaizaion
took placg

d) the focus, structure and content(s) of each session

e) the number, type and duration of activities, discussion time(s), break(s), etc.

f) whichexampledo useof materials relevant to the context iquestion(an exam task, a classroom
assessment activity, a sectioha curriculum, a lesson plan, etc.) amolw to provide them to the
participants.

If the project covers all four modes of communication, we recomdthat you focus omeception

in Session linteraction andproduction in Session, 2nd mediation¢ with which participants may
be less familiaig in Session 3. Having one whole session for mediation will allow you to work on
mediation strategies as wedks mediation activities, and perhaps include famiti@ion activities

with the plurilingual andpluricultural competence scales.

You will need to decide when to address the scidesommunicativelanguage competence
(we suggest Session 2), and whetloemot participants need familiazaion with the signing
competence scales.

On the basis of the stakexttached to the project and the briefou havereceived,decidewhat type of
reportisneeded and what evidence(gdu shouldcollect.



2.3.2 Preparing materials

The preparation of materials and the mamagentof the sessionshould beadapted to the type of delivery
envisaged (n personor online) and its timing (synchronous or asynchronous).

Specific familiar ization d Session 1

Session 1 is divided into two parts. Pai$ & review of the activities completed in generic famiitigion and
shouldbe carried outas presented. Part 2 may addresgeption,productionand interaction, or mediation
though we recomrandthat youstart with reception.The activities in both Part 1 and Part 2 are graphically
presented in Figure 2.3.

In each activity, and prior to engaging in discussion, encourage participants to ask themselves some questions
Their answers will be usefwhenthey complee SummaryForm 2.2 at the end of the session.

1. Presentation Production

& Review: 2. Appendix Reception

. 2 Interaction

CEFR levels o it

W STEP1- Mediation Actl;:tles Summary Complete
Salient features STEP2 - : Di i F 2

Plurilingual&Pluricultual Di 3 iscussion orm
Appendix 1 iscussion
& Language competences
& Discussion Signing competences
Discussion

Figure 2.3: Activities to be carried out  during the first familiar ization session

1. Presentation and review
Preparematerials(PowerPoinfpresentation, quizetc) to introduce the objectives apecific familiaizaion
and the structure and content of the session(s).

Following the presentation, refer participants to Appendiaf the CEFR CV (iécessaryprovide photocopiek
and ask them to read anddividuall to underlinghighlightthe salient feature®f each CEFR level. Ask them
to check their completed@immaryForm 1 and to note their answer(s) to the following question

A What features irthe CEFR levels are most relevant in your context?

Participants discuss their answers workingpairs or small groups.
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2. Appendix 2 of the CEFR CV: Self-assessment grid
Prepare theself-assessmengrid for a two-step activity

Step 1 As the focus in this first step will be teteption interactionand production,photocopy
pagesl77¢179ofthe CEFR CV and
a) blank some of the cells in ttggid (those considered most relevant to the project)
b) prepare cutup versions of the descriptoremoved from the blanked cells, which participants
will use to complete them
c) photocopy the completedyrid for reception, interaction and productiofor correctionanddiscussion

Ask participants to write their individual responses to the followingsioas:
A What key words (considerctions type of information, conditions and limitations) best identify:
¢ oral comprehension?
¢ reading comprehension?
¢ oral production and oral interaction?
¢ written production and written/online interaction?

Ask participants to work in pairs or small groupsittahe blanked cells with the cuip versions of the
descriptors prepared in Stepahd to identify the main featuresf reception,interactionand production
acrosghe levels.

Step 2 As the focus in this stapon mediation, print/ photocopy pages 1&181of the CEFR CV and

a) cut up the descriptors for the three types of mediatiomediating a text, mediating concepts,
mediating communication (all levels)

b) putthem in an envelope, jubled

c) prepare three grids, one for each type of mediatiso thatparticipants can select which scalad
leveleach of the cuup descriptors belongs to

d) when the participants have completed the tagkotocopy ther completedgrids for mediation for
correction and discussion.

Ask participants to work in pairs or in small groupassigrthe descriptordo type of mediation andevel.
Distribute the completeyrid for correction and discussioAsk participants to work individualty identify

the main featuresof reception,interactionandproduction acrosshe levels. Ask them to write their answers to
the following questions before engaging in discussion:

A What key words (consider action(s), type of information, conditions and limitations)desstify
the following:
¢ mediating a text?
¢ mediating concepts?
¢ mediating communication?



3. Activities with descriptor scales and discussion

Prepareactivities appropriatdo the context and level in question, decided on the basiQuofimaryForm 2.1.
Only one mode of communication can dddressedn the remaining time in Session 1. If the project focuses
on all modeof communicationwe adviseyouto focus on reception in this first session.

Activities may include qualitative analysis of relevareledescriptors, reordering jumbled cup selected
descriptors, ranking the descriptors selected guakcing them ora grid, assigning different descriptors to the
appropriatescale and level, etc. (féurther details on the preparation of these actiesi see Chapter &f the
Manual for Relating Examinations to the CEFR

Whenparticipants have completed each activity and beftirey engagen group discussion, ask them
to respond to the following questions

A Why is this scale relevant in my context?
A What key words best identify my purpose(s)?

At this point each participant should complesgmmaryForm 2.2

4. Prepare a summary session
Preparea summary sessioso that participants have an overall view of the work completed and what has
been achieved.

If you plan to include agreement indican the final report, make sure activities are presented in such a way

GKFEG @e2dz GrHtfte FTyR FylfeasS LINIAOALI YyGAQ NIFGAy3TakNI yl

5. Collect Summary Form
Collect Summary Form 2.2 for Session 1.

6. Write a report summar izing responses
Write areport summarizing the responses to Summary Form 2.2.

3 These are indications of the degree of agreement among participants and can be quantitasegkied in
the Reference Supplement to thdanualreferred to abové or qualitative (comparison of comments/observations).
The latter will be most relevant to alignment of curricula or materials.
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Materials for further sessions

Based on the decisions taken in Sessionghrdingthe modes of communication to focus end depending
onLJ: NJi A @istidlg farilza@y with the CEFR, you wilkd to prepare one or twéurther sessions,
following Seps 3, 4, Band6 described above.

Like Session luither sessions wilhclude(see Figure 2.4)

A an introductory activitythat recapitulateshe work done in previous sessions,
in order to feed back and feed forward

A activities and discussion on the scales selected, norrsapgratecby a break

A aconcluding session and a summary discussion, guided by the coordinator

A the completion of the corresponding summary form by the participants.

1. Introduction
&
Discussion

5. Complete
Form

3. Activities
& Discussion

4. Summary
Discussion

2. Activities
& Discussion

Figure 2.4: Activities to be carried  out in further specific familiar ization sessions

2.4 Guidelines for reporting on the  familiar ization stage

To bring together all of the evidenagathered during the familiazation stage, the coordinator should
summarise the activities and responses of the participants using 2.3. This will theareatethe basis of
later reportsg both of this session and also the final validation repattere the final claims are made and
supported.

Reportingon each alignment stepas two purposes. Firgt,is necessary to maintain internal record, a kind
of institutional memory secondly the evidencecollected in the report will form part of the final alignment
report (Chapter 6). Reports can be writtéar internal use only or with an external audience in mind.

The main authqis)of the report will bethe appointed coordinatdis) who will be resporible for confirming
that all activitiesare completed andlocumenting the outcomes. The coordinaf@will submit thereport to
the commissioningnstitution, which will beresponsible foits dissemination.

2.4.1 Reporting for internal use

For internd reporting,administrative procedures specific to the institutishould be documented for possible
future reference:

A protocols followed and approvals needed (choice of coordina)oselection of participarst, etc)

A resources and preparation necessgydgets technology, materials, clerical helgic)

A logistics premises catering,etc.)

A lessons learnt and recommendatians
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The report shouldalsoincludecopies of the completetamiliatization formsanda brief summary document,
signed by the coordinatgs)and including the following

A the number of participants

A the activities/contents covered in the sectigras well as théimings andcalendar

A the degree of satisfaction of the participants

A an overall @aluationby the coordinatoks)

2.4.2 Reporting for external use

The nature ofireport for external usewill vary depending on the specific project and theget audience,
which may be broader (e.g. schools, publishers, test userstaksts,etc.) or more specidted (e.g. teaching
or assessment professionals).

Whena reportis aimed at broad audiencgthe information provided in theeport for internal use (excluding
non-relevantinstitution-specific information) should suffice.

In the case of a report for a spedza audience, additional detail will be required, such as information on
LI NHIAOALN yGaQ 0A2REFEGFZT GKSANI LISNF2NXYIFYyOS6auv Ay GKS RA
descriptors or accuracy ratings when assigning descriptors to scales Isj.leve

)

=

Notes for your own i mplementation

If you are working on your own

A Completing familideaion activities is hard work. Regular breaks contribute to success.
A Avoid being too ambitious, aiming at too much. Careful is better than fast.

A Make sue there is sufficient time to complete each activity.

A Document decisions as you go alofiigat will make completingummary forms easier.

If you are a coordinatorin addition to the above

A Allow for sufficient discussion time.

A Do not rushparticipants.

A Vary the format of activities within and across sessions.

A Make sure you collect all relevant information you will need for the final report,
including theSummaryForms at the end of each session.



CHAPTERS:
SPECIFICATION

Specification analyses the content of any resource, existing or new, in terms of approach

and coverage in relation to the categories presented in the CEFR. As well as serving to report
alignment to the CEFR, the process of specification has an awareness-raising function that
may help to further improve the resource. Specification seeks to answer the question:

iHow f ar does my resource cover the content (s)

The level of detail to which specification is carried out depends on the alignment claims
you wish to make.

Engaging in specification procedures requires familiarization with the CEFR (as described
in Chapter 2) and a thorough understanding of the target proficiency level, the context and
the nature of the resource (e.g. a syllabus or textbook) that you wish to align to the CEFR.
The person(s) responsible for carrying out specification will be able to select the most
relevant CEFR descriptor scales and descriptors and relate them to the aims and content
of the resource in order to claim alignment to the CEFR.

This chapter is organized as follows.
3.1. What is specification?
3.2. Generic specification activities
3.3. Specific specification activities
3.4. Guidelines for reporting

By the end of this chapter you should have a clear idea of:

A what specification entails

what approach is most relevant/useful in your context

how to analyse and describe your resource

how to profile your resource in relation to the CEFR

how to document the degree to which your resource is aligned to the CEFR.

D > > >
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3.1 Whatis specification ?

Specificatioris the process of analysiygur resourceand mappingit to the CEFRith a level of detail
appropriate to your needso for examplewith a national curriculum the level of detail would be expected
to be high but for an institutionalevel equivalent a broader higkevel mapping might sufficét is the first step
in the colection and presentation of evidence to support your alignment claim.

In order to undertake specification, you need to have completed at least the generic fazdiliar activities
in Chapter 2, which we recommend that you revisit and explicitly relatbeaesource you plan to align to
the CEFR. Specification will require that you engage in the careful, detailed reading of CEFR descriptors.

Thishandbook proposes twtypesof specificatiomprocedure generic and specificThe generic procedure
involves a broad, overall linking of the structure and contentafr resourceg curriculum, materials or
assessmentsg to the content and level descriptors of tHeEFRA series ofgenericspecification activitieare
provided inSection 3.2. The specific procedure applies the same principleat a much more detailed and
fine-grained levelasdescribed irSction 3.3.

Each procedurenoves inone oftwo directions top-down or bottom-up. Thetop-down procedurestarts

fromthe CEFR athe basis for creating totally new, CEFRformed curriculum, set of materials or

assessmentyvhereas thebottom-up procedurestarts from the analysis of existing resources and practices

which are to be aligned to the CEFR. In both gakegpurpose behind the resource needs to be made explicit

Oft SINIT & NRB2GSR Ay AdGa O2AsbiStoth caseg, An ideptiiuSderstanging of&mdNY S NE Q
familiarity with the CEFR and the CERRIis presume(seeSection2.1 above)

Specification
Top down: CEFR Implementation
Bottom up: Current practicé4 CEFR

Generic Specific

A broad, overall linking of the structure ang Applies the same principle as Generic
contents of the resource to the CEFR conte specification but at a much more detailed a
and its level descriptors, suitable for ALL fine-grained level. Suitable for users who,
possible users. having completed Generic specification,
want to make a stronger, specific claim
of alignment.

Figure 3.1: The specification process
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In the generic procedure, the salient features of each proficiency level (Appendix 1 in the CEFR CV) and the
selfassessment grid (Appendix 2 in the CEFR CV) are used for the coitaidnaand alignment by allsers

just as they were in the generic familzation discussed isection2.1. In the specific procedure, on the other
hand, the illustrative descriptor scales for the particular communicative language activities, strategies, and
competences thatarefeS @I y i (G2 2y S QashGuiiyeidSnifiéd ahd/s8ecteddDetaled sps

for each process are proposed in the following sections.

3.2 Generic specification activities

With the activities presented in this section you can begin to establggnaral claim that your resource is
aligned to the CEFRVhen you have completed themou will have a general description of your resource in
GSN¥a 2F GKS /9CcwQa OF(iS3I2NASa YR LINPFAOASYyOe fS@Sft 3

Thefive generic specificatioactivities(Figure3.2) can becarried out by one person or by a group working
collaboratively As you proceedmake a note of the@nswers to the questionattached toeach activity as they
will help you complet&ummaryForms 3.1 to 3.3 inactivity 5.

1. 2. Language 3, 4. Graphic

Level & Salient aCthltle_S & T orofiling
features strategies

Figure 3.2: Steps in generic specification procedure

Activity 1: Relevant proficiency level and salient features
Go to Appendix 1 in the CEFR(@V173) which you already consulted to completetivity 3 inthe
familiarization process in Chapter 2.

a) Take a close look at the table sumrnzarg the Common Reference Lev@is 175) Read the descriptors
for each of thesixproficiency levels. Underline the verbs related to the different communicative
FOGAGAGASAY G dzy ReEnEeriil2y RIS OSYLRI AGSdzY YWIANJA G @ 02NX f | yR
& LINR RefedtS groductive aliity (spokenandd NA G G Sy 0 T  d@ichaitgérbizr®i ¢ | Yy R a
interactiveability.

Ask yourself:
1) What proficiency level(s) is/are most relevamrtinent for the context and purpose
of my resource?

2) Do different activities in my resource cover, or ainttwer, more than one level?

b) Read carefully the text on salient features for each proficiency level and identify words and phrases which
define each level and differentiate one level from another.

Ask yourself:
1) Has reading the salient features text confirmed my responses to the ipnssh 1.a above?

2) Can | explain critical differences between the level | identified as most relevant for my resourc
and its adjacent levels?
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Activity 2: Language activities and strategies

The CEFR orgiaes its descriptive scheme accordingféair modes of communicatiorheseare shown in
Figure 33 together withthe language activitieand strategies associated with thers there are no overall
scales for strategies, the specific strategy scales pertainiesgebmode of communication havieeen
included.

SummaryForm 3.4 should be completed by the developer of the resource prior to the data gathering stage.
This presents an overview of the intended outcomes of the stage and can later be compared with the actual
findings in order to validatéhe claims made following the activities.

Ask yourself:

1) Which mode(s) of communication, language activities and language strategies
are most relevant to my resource?

h|

FOUR MODES OF COMMUNICATIOV%

l RECEPTION l PRODUCTIO l INTERACTIO l MEDIATION

( A A 1 [ A A A A )
v N v N v \ s N v N v \ s N v N

Activities Strategies Activities Strategies Activities Strategies Activities Strategies

l l l l l l l l
( ' ] ™\ ( ' ] ™\ ( ' ] N\ ( ( ] ™\ ( ' ] ™\ ( ' ‘ N\ ( ( ] ™\ ( ' ] ™\
- Oral comprehension
- Reading o q - Planning - Oral interaction
. - Identifying cues & - Oral production B 9 e . y
comprehension inferring ~Written production Compensating Written interaction
- Audio-visual - Monitoring & repair - Online interaction
“~ comprehension ~— ~— — ~— ~—

- Turntaking - Mediating a text

- Cooperating - Mediating concepts -To explain a concept;

- Asking for - Mediating - To simplify a text
clarification \_| communication o

Figure 3.3: Four modes of communication

Activity 3 : Competences
Look at thefollowing figures in the CEFR CV:

A Figure 15Pluilingual and pluricultural competendp. 123)
A Figure 16Communicative language competen¢ps129)

A Figure 17Signing competencép. 144)

Ask yourself for each figure:

1) Which competence(s) if any does m@gource targe?
(In most cases it is unlikely that it will target competences across all three figures
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Activity 4 : Graphic profiling of alignment
Go tothe self-assessmengrid in Appendix 2f the CEFR CV (p. 177)
Ask yourself:

1) Whichdescriptors are most relevant to my resource in terms of proficiency level and
communicativelanguage activiti€d

2) How @n | make a graphical profile which depicts the relationship between my resource
and the CEFR level descriptors in $a-assessmengrid?

Activity 5 : Summary

On the basis of your responses to tipgestions in activitiesqd, completeSummaryForms3.1, 3.2 and 33in
the Appendix

3.3 Specific specification activities

A specificspecificatiorrelatesthe content of your resource, section by section, to particular CEFR descriptors.
As a result of carrying out the procedyie2 dz 4 K2dz2f R 6S +F06fS (2 aK2g ¢KAOK
relate to your resource, and for each one:

A whichlevel is targéed (which particular descriptor(s) applies)

A where it is addressed in the resource

The procedure starts from an analysis of the resource. How you arrive at your analysis will depend on
two factors:

A whether you are designing a new resource (gwn) or digning an existing resource (botteap)
A the nature of the resource: whether it is a curriculum, a course plan, a coursebook, a set of materials,
or an assessment

Top-down or
bottom-up?

Top-down Bottom-up

Needs analysis:
Decide on main
learning objectives

Content analysis:
Identify main
learning objectives

For each main learning
objective, identify:
* Relevant CEFR
scale
* matching CEFR
descriptor

Complete detailed
mapping

Figure 3.4: Overview of the s pecific specification procedure
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Activity 1: Analyse your resource

If you are designing a new resource @{g@wn), your starting point should be a needs analysis. What should
asuccessful learner (or tesaker) be able to do having completed the programme (or having passed the
assessment)? You wallready have a general answer to this quesifoyou havecompleted a generic
specification(Section 3.2). At this stage you go into greater detail, aiming to compile a list of discrete
learningobjectives.

If you are aligning an existing resourtieen your starting point will be a content analysis. This may have
beendone in the process of developing the resource. There may be an overview, a table of contents or a test
specification that shows what the separate learning objectives (or test construets)lais may make analysis
easier, but in any casgou should look beyond the stated objectives to find, as far as possible, what learners
will actually be expected to do. In a curriculum or course outline, look for descrifiamsamplef activities;

in learning materials look at the learning activities; in an assessment programme or an exam, look at the
activities planned and/or at sample test items and tasks. Do they match the stated objectives?

Whetheryou are designing a new resource or aligningeaisting oneyou have to decidevhat level of

granularity your analysis should have. For example, a coursebook may consist of a number of units, each
comprising a number of lessons, and each lessay contain a sequence of different learning activities

Should you attempt to relate each unit to a CEFR descriptor, or each lesson, or (to go the finest level of detail)
each separate activity? There is no simple answer to this question, but a general principle is that you should
look for clearly definableebrning objectives that are (or can be) stated in terms of what a successful learner
can dq because you want to relate these to ttieO | y degt@ptors in the CEFR. To pursue the example of a
coursebook, a particular lesson may contain ate@nute classactivity designed to teach ten vocabulary items.
This is not a learning objective that can easily be related to a CEFR descriptor, but it may furstiadfolting

for the main activity in the lesson, which consists in reading an authentic magazitie.artiis is an objective
GKFdG OFy 068 tAYy1SR (G2 F /9Ccw &0FtS 6&adzOK Fa awSlkRAy3
the level of the lesson as a whole that you can best relate the material to the CEFR.

The other issue is the adapiah or localzation of CEFR descriptors. This happens where existing descriptors
do not quite fit into the context in which the resource is being prepared. While a broad discussion is beyond
the scope of this handbook, userséthe manual should be awarbat the CEFR descriptors are not written

in stone. The camlo statements can be:

A adopted as they are currently worded

A deleted if it is felt they are not relevant to the context

A adapted to suit a particular context or population

A re-written altogether (agairio suit a particular context or population)

In the case of the latter two, you will need to consider conducting a study to validate the alternative wording or
focus. This would rely on expert judgment much the same as the methodology used to build-fRét <.



Activity 2: Identify corresponding CEFR scales
Now look at the list of learning objectives resulting from Activity 1. For each one, ask yourself:

A Which illustrative scale is most applicable?

Depending on the nature of the objectiviiere may be more than one answer to this question. For example,

if the objective is to assess whether a tégker can plan and deliver a short, informative presentation,

youYl @ ARSY(GATe a! RRNPddudtighActiitigsRsAh® siasS@vant stadeyHo\BeMdr,

@2dz YIFe Ffaz2 02yaiRSNI K I RagmatickCEnpeténap® reRvad SVheh ki Sy (1 € 6 dzy
look at the actual descriptors in these scales you may find that one matches the learning objective more closely

than the other. Orthe other hand, you may find that both are equally applicalievhich case you could

include them both in the next step.

Activity 3: Identify the CEFR level

Within the scale(s) that you have identified, look for the descriptor which most closely nsafoh@bjective.

Start with the descriptor for the targeted or expected level (the level that you have identified for this category
of language activity, strategy or competence in the coursdrafving up yougenericspecification).

If the descriptor corprises severak O | Y stakeghénts, as isften the case, which one is most relevant?
Thenlook at the descriptors for the adjacent levels, to check if the current objective is actually above or below
the targeted or expected level. Identify the phraseg#@th descriptor that differentiate it from the adjacent
levels. For example, if the learning objective is to be able to write short, connected texts about oneself and
the  NBSG tS@St A& 'wx 221 Fd GKS RIESAGNA LIINRANBA yFREND | LMS
most relevantt O | y stafeghents in those descriptors, with special attention to the phrases which specify the
topics that the learner should be able to write about (shown in blugigure3.5) and the type of text that they
should be able to produce (shown in red). In this exanripieould seem that the closest matching descriptor

(as the learning objective asks favnnectedext) is actually that for A2+.

AvzE= Can describeveryday aspects of their environmeeig. people, places, a job study experience
in linked sentences

A2 Can produce series of simple phrases and sentenabsut theirfamily, living conditions,
educational background, or present or most recent.job

Al Can producesimple phrases and sentencaBoutthemselvesand imaginary peopleyvhere they
live and what they do

Figure 3.5: Selected 0 ¢ a n dlateents from creative writing descriptors for levels A1, A2 and A2+
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Activity 4: Complete the  detailed mapping

For each matching descriptor that you identify, record the corresponding learning objective, together with

its reference (an indication of where it occurs in the structure of your resource, such as a page, unit or section
number), the CEFR scale, the CEFR level arid @ée y staieghént itself SummaryForm3.5in the Appendix

is designed for this purpose.

Aswel +a R2O0dzYSydGAy3a | RSGOFAfSR YIFLIWAY3I 2F &2dzNJ NB&2dzN
enable you to see or confircertain general aspects i | 3t I yOS® [221Ay3 R2éy GKS O
for example you will be able to judge how féihe detailed mapping confirms the level profile that you

completed inSummaryForm3.3, or whether the different components of an assessment are balanced with

respect to target level. Note th&ummaryForm3.5 also has space for you to record the domathemes and

text types associated with each learning objective. Once completed, these columns will also help you to judge

how far the detailed mapping conforms to the overview that you producesiimmaryForm3.4.

3.4 Guidelines for reporting on the  specification stage

Theguidelines for reportingon the familiaizaion process (Chapter 2Jso apply taspecification,provided that
additional detailis included on:

A the expertise of the analyst(8) relation to the resource being analysed

A whetherthe outcomes of the activities reported in tlierms were crosghecked by whomand how.

The formscan also helyou torecord the activities completed and document their outcomes. Completed
summary foms may be used in various ways:
A to stimulatediscussiorand reflectionon the possible needs and challenges in the different phases
of the alignment project
A to illustrate which specification activities have been completed, how and by wiustonstitutes
a source of validity evidence in the alignment progess
A as part of the validity evidence to support any claims of CEFR alignment.



Notes for your own implementation

If you are working on your own

Completing specification activities is very thioensuming and you need ttecidewhether your alignment
project requiresonly a generic approach (and will pridge overall coverage) or also aims at completing
specificactivities(and will focus on ovetbcoverage and detailed alignment).

A Avoid being too ambitious, aiming at too much.

A Make sure you have sufficient resourdescomplete the approach to specification you have selected
(time; professionals who are familiar with the resource to be aligrethe CEFR and can help cross
check the analysigtc.).

A Make it easier to complet&ummaryForms by documentinglecisions as you go along.

If you are a team coordinatqiin addition to the above
A Organzethe team defining clearly who will focus on what.
Allow for sufficient discussion time.
Do not rush analysts
Provide forcrosschecking.
Make sure you collect all relevant information you will need for the final report, including the
SmmaryForms at the endf each session.
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CHAPTER 4.
STANDARDIZATION

Standardization is the process of establishing that the main features of a given resource reflect
a clear understanding of the relevant CEFR levels and descriptors. When two or more people
are involved, the goal is to build a consensus regarding what a learner or test-taker can do

at a given level and whether that corresponds to the level claimed by the resource. As with
familiarization and specification, standardization procedures vary according to the resource,
the purpose of the alignment, and the claim you want/need to make.

The process of standardization, what it entails, how to complete it and which instruments need
to be used when aligning language exams or learner performances to the CEFR is described

in detail in Chapter 5 of the Manual for Relating Examinations to the CEFR (Council of Europe,
2009) and is a prerequisite for standard setting. Our chapter here proposes an adaptation of
the standardization procedures in the Manual to suit the needs for standardization if your
resource is a curriculum or a coursebook.

This chapter is organized as follows:
4.1 What is standardization?
4.2 Organizing the standardization process
4.3 Steps in standardization
4.3.1 Activities
4.3.2 Tools
4.4 Guidelines for reporting

By the end of this chapter, you should have a clear idea of:
A what standardization entails and how it links to the other activities in the handbook
what approach is most relevant/useful for the context and for the participants
how to carry out a standardization activity for your context
how to document the activity.
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4.1 What is standardization?

Standardizatioris the processof establishing that the mainfeaturesof anew or existingresourceg

acurriculum,a coursebookor an examg reflecta clearunderstandingof the relevantCEFRevel(s).
Thepatrticipantsuse CEFRlescriptors(or localizedversionsof CEFRlescriptors)yandillustrative examples

(if possible alreadyalignedto the CEFRIp arrive at a common understanding of what a learner or tager

can do at the CEFR level(s) in focus and how the level(s) can be operationalized for the resource in question.
Participants in a staratdization process should have prepared themselves by completing the familiarization
and specification stages.

Standardization is a prerequisite for standard setting, but it may also be carried out at other times, for
example before writing learning or testing materials. In this way materials and item writers, editors and

content managers achieve a shared understanding of the CEFR level their resource is aiming at. Alternatively,
standardization may be carried out as part giastwriting validation or evaluationn this latter case, since

the resource alreadgxists and we are attempting to establish its alignment to the CEFR, we ket -up
approach: meaning we start with the resource and compare it to existing exemgslaurces (e.g. test or

learning tasks provided by the Council of Europe).

The situation with a resource either about to be developed or in the early stages of development is different,
which is why we suggest that standardization carubefullycarried out early in the development process.

In this situation(atop-down approach), at least one component of the resource needs to be developed in

full before the standardization process can begin in earnest. The coordinator decides which component of
the resource to develop (of those describedSmecificationForms 3.4 and 3.5). Working in small groups

(2¢4 people), the participants develop that component. The groups then exchange their work anzeanaly

it againstSummaryForms 3.4 and 3.5 in order to answthe following questionDoes the component

accurately reflect the CEFR level(s) it targets?

In both thebottom-up andtop-down approachesparticipants first share their responses to the question in
small groups. Then the coordinator opens ttiscussion to the whole group and encourages contributions
with a view to building a consensus regarding which of the components developed best operationalizes the
CEFR level(s) targeted. The knowledge gained from developing the component and buildémgesnsl|

inform further work on ths and futureresources.

Usually, the standardization process focuses on one particular CEFR level, though in order to gain an
understanding of the upper and lower limits of that level, it is necessary to take theeadjkevels into
account. Where the context demands a broader proficiency range, standardization can embrace more than

onef SISt GKAOK YI& AyOtdzRS 2yS 2N Y2NB WLIX dzaQ t S@St

/ 9CwQa LINE T Alanjugge abilitydhabkRse different Rnguage activities and strategies are
sometimes connected; for example, a high level of speaking ability may develop together with a high level
of listening ability.

If you are working with a less widely used languagfioa purpose other than testingou will have more
limited resources to draw on. But standardization can still be carried out effectively provided you make
allowances to suit your context

a



Standardization may be attempted individually, although iattbase there will be no discussion and

no consensus building. If you plan to work on your own, you should engage one or two colleagues or
experienced professionals to act as critical friends throughout the standardization process and validate your
conclusons.However, we would strongly recommend against doing this without at least a small team as the
strength of claim that can be made for a single person is likely to be extremely low. It may be appropriate for
low-stakes irclass materials or assessmeriist not for any highesstakes situation where the learner can

be disadvantaged (e.g. enof-year achievement test where promotion to the next level is based on test
performance; preparation foanimportant examination where the materials are not targetithe correct

level). For this reason, you will see that the remainder of this chapter assumes a larger group of participants.

4.2 Organizing the standardization process

Guidance and logistigglaya key rolein all phases of the alignment process, as is se@adtions 2.3.1
and2.3.2 of this handbook in the context of familiarization an@hapter 5 in theManualin the context
of standardization.

The person responsible for coordinating the process \ailiehto

A decide on the logistics and content of the session(s)
A prepare the materials for the successive activities
A write a report on the process

and pay special attention to

A the number of participantstheir level of expertisand theirrelation to your resource

A the workyou have alreadgonein the familiarization and specificatiophases

A the identification/location of examples similar to your resource, if possible already aligned to the
CEFHRevels) your resource is targeting

A the analysis of the main féares of the identified examples in relation to the main features of
yourresource

A the discussions during the sessiorgsyour standardization evenivhich arekey to building
acommon understandingf the CEFR leyg) as reflected iryourresource

A the collection of evidencasthe standardizatioractivitiesare completed

A the documentation of the outcomes of the discussion(s)



4.3 Steps in standardization

TheManualfor Relating Language Examinations to the C@reRncil of Europe 2009. 37)lists four steps in
the process of standardization

1. Carry out CEFR familization activities

2. Work with illustrative examples of materials, tasks or performances already aligned to the CEFR
to achieve an adequate understanding of the CEFR leVldse tasks or performances are critical
asall later decisions and claims will depend on how accurately they reflect the level

3. Develop an ability to relate local materials, tasks and performances to the CEFR levels

4. Ensure that this understanding is shatggdall parties involved, and is implemedtin a
consistentfashion

Before launching into the standamdition process, we are assuming that the familiarization and specification
stages will already have been complet®dith this in mind, we suggest taking the approach identified in
Table4.1 Thistable can serve as a checklist of activities for the planners of the stamdtoth process.

Table 4.1: Steps in the standardisation process

1 Decide on a Responsibilities include:
coordinator for the A decide on the logistics and content of the session(s)
activity (the Stage A prepare the materials for the successive activities
Lead) A write a report on the process.

2 Select participants Pay specific attention to:

A the nature and level of their expertise

A their experience in participation in similar activities

A the number of individuals overall (up to 20 for a high-stakes test,
as few as 2 or 3 for a low-stakes (e.g., formative) test; 5i 10 for
curriculum or materials judging).

3 Identify expected Curricula or materials will have been developed to reflect a specific CEFR
CEFR levels level or range of levels. If a single level, extend standardization materials
to one above and one below.
If the curriculum was developed without the CEFR in mind, it is a good
idea to separate this step into two stages:

A discovery (of the approximate range of levels)

A confirmatory (confirming or rejecting this i the originally intended

activity).

4 Identify CEFR A number of these are available (see Section 4.3.2). However, pay

illustrative examples attention to:

A evidence to support the CEFR level alignment claim

A appropriateness of the activity to your context (if it is unlikely to be
appropriate for use in your context, it should not be used here as
a false understanding of level may result) i this work can be done
by internal staff

A if no appropriate examples are to be found, you should develop
your own by asking a sub-group of the most expert participants
(internal and external) to review a range of your materials to
identify appropriate examples
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A are the scales operationalized in the examples relevant to your
context?

5 Plan the event Before setting out on the standardization event plan it carefully:
A ensure that all materials are fully prepared

A ensure that the space is available and appropriate

A ensure that the time available is appropriate.

6 Carry out the As shown in the following section, these focus on:

activities A re-familiarisation with the CEFR (may require little time depending
on the participants)

A review the outcomes of the specification stage

A devise an agreed statement or description of expected learner
achievements using the CEFR descriptors as a basis

A analyse illustrative examples.

The key question to consider is:
Does the component accurately reflect the CEFR level(s) it targets?
If the answer is YES T you should proceed as planned

If the Answer is NO i you should decide to either amend the resource
accordingly or cease the alignment process and accept the limited claims
made to date.

7 Reflect on the Before completing the forms for this section, it is important to reflect on
outcomes the process, taking into consideration:

A the report of the activities from the coordinator

A the feedback from the participants.

8 Complete the forms This should be done soon after the completion of the activities (though
some elements may be completed as individual activities are completed).
The work can be done by one person if needed i the coordinator.
However, it is best done by a small team reflecting internal and external
participants.

Following completion, a final review with all the participants will be useful
feedback and increase the validity of the report and of the claims made.
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4.3.1 Activities

Activities L5 in this sectiorare aimed at the participants in a standaation process anghould be
completed in the order in which they are presented. You may need at least one day for each mode of
communication focused oim the resource.

We recommad that participants keep a record of their individual responses to the activities for each mode
of communication, usin@andardizationForm 4.1, which includes a question on the usefulness of the
standardization activities and how they could be improwagk also recommend that you record the group
discussions in audio or video. Both the participant forms and the recordings will be very useful to the
coordinator when completin@ummaryForm 4.2 and writing the standardization report.

Activities 1 and 2: Review of familiarization and specification

All participants in the standardization process need to refresh their familiarity with the CEFR. This can be done
by revisiting the forms already completed (Appendiorms 2.%3). Especially when a larger groggrivolved,
additional review activities may be appropriate; you may, for example, decide to provide the group with
additional information or set some quizzes (see &sction 5.6.1 of theManualfor Relating Examinations to

the CEFR

The completed spéfication forms (Appendixorms 3.%5) can be used to remind participants which
CEFRcales are relevant to the resource they are working on. Those scales can provide further familiarization
activities; for example, participants can sddscriptors into levels. It may also be useful to build consensus
onwhich four or five scales are the most important and to establish that certain scales are more relevant to
certain sections of the curriculum, coursebook or test under considerationh&hgs participants to focus

onthe areas of language most directly targeted. In later activities, the participants can refer specifically to
these CEFR scales.

Participants also need to review work done during the specification s@ge.way of doing fis isby creating
a commonly agreedtatement of contextthat includes the target audience and target level. The statement of
context should respond to the questions in the box:

What is the resource?

Who is the resource intended for? (Who is the resoumet intended for?)

Which CEFR level(s) is the resource aimed at?

Which CEFR scales does the resource target?

Where and when will the resource be used?

What are the features of the resource that best exemplify the answers to questiogs?L

o Ol B W D

Activity 3: Draft a standardize d description of expected learner achievements

Participants should use the statement of context and the relevant CEFR scales to write a draft description of

what the target learner can do, using and amending wording fromB&R descriptors prepaing for some

a0 yRFNR aSGGAYy3 YSGK2RazZ adGlNBSG t€SFNYSNE Oy 0SS NBL
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descriptiondirst in pairs andten in larger groups until the wholroupreaches consensus @standardized

description For more on how to achieve and verify consensus, cofisalions 5.4.1 and 5.7.2 of thdanual

for Relating Examinations to the CEFR



Activity 4a: Analyse illustra tive examples

The aim of this part of the processtisanalyse and discuss the features of the illustrative examples in
comparison with the features of your resource,that you can check that your materials aneappropriate
reflection of the targetevels), and that all participantd the sessiomave a common understanding of
the levels)

Before analysing the illustrative examples, participants can be asked to respond individually to the following
guestions and to note their responses and comnsefur later discussion:

1. Are the illustrative examples relevant to the proficiency level(s) | am concerned with?

2. Are the examples relevant to theontext and purpose ofmy resource?

3. Are the examples relevant to the mode(s) of communicatidanguage activities and language
strategies central to my resource?

A more detailed analyssanthen be undertakerusing the forms already completed as part of gpcification
activity (AppendixForms3.1to 5). The participants match the examplesti@ content of the forms, keeping a
record of their analysis by ticking the boxes in the forms or writing a short comment. It may be useful to do this
as an individual activity before repeating it in pairs and larger groups andthiugig at aconsenss. A more

holistic approach can also be adopted, wpidrticipantscompleting a customised version of Form C3 in the
Manualfor Relating Examinations to the CEE& Form 4.3 in the Appendik this Handbook.

In order tostandardizdearner performancedpllow Section 5.5.1 (pp. 4244) of theManualfor speaking and
Section 5.5.2 (pp. 4d46) for writing.

If illustrative examples are not available, Activity 4b provides an alternative way of achieving a common
understanding.

Activity 4b : Benchmark your resource
In the absence of illustrative examples, this activity requires participants to analyse ttamircesand decide
whether it is an accurate operationalization of the CEFR scales and descriptors it claims to reflect.

For an already existing resource (a bottom up approach to standardizaiemall group of the most expert
participants(a mix of intenal and external ideallyyill be asked to consider the standardized description
agreed upon irActivity 3 and analyse their resource agaifgécificationForms 3.4 (overview) and 3.5
(detailed mapping). They can perform these tasks individually andeartbe following question on the basis
of their analysis:

1. Does my resource accurately reflect the CEFR level(s) it targets?

The remaining articipants are then given time to discuss their responses in pairs or small groymsally

led by the indivduals from the smaller group who made the judgmerftter that, the coordinator opens

the discussion to the whole group and encourages contributions with a view to building a consensus regarding
how well the resource operationalizes the CEFR level@&tiadl and what changes, if any, need to be made.



Activity 5 : Completing the forms and writing the standardi zation report

This activity is obviously undertaken when all previous activities have been completed, recorded and studied.
The work is typically led by tremordinatorand will involve a group of eauthors typically internal participants

from the earlier activity grops. The work should be completed as soon after Activity 4 as padsiisle

advisable to first complete the forms and then complete a relatively brief reflection activity on the process
considering all aspects of the activities (participation, discusgiatcomes) and the possible strength of the

claims that can be made. The completed forms and report should then be reviewed by a separate group, either
independently or through a group sharing event. This allowstdwdinatorto confirm (or not) the @ims

made and the decision to move to the next stage, standard setting.

4.3.2 Tools

The following websites provide access to illustrative examples aligned to the CEFR.,6buwitse need
to check whether the examples they offer are appropriateyfour context:
A Cambridge Assessment Englisimple videos
A Cambridge EnglistiouTube videospeaking samples in English)
A Speaking tests illustrating the six levels of the GESRmples irfFrench, German, English, Spanish,
Italian:

Council of Europspeakingreading, listening and writintasks

NS

A Council of Europe Writing Tasks: Pilot Samglesamples in English, French, German, Italian,
Portuguese

pN

English Profil€English Vocabulary Profile, English Grammar Profile and Text Inspector) (for
understanding the CEFR level of texts written in English)

Merlin Platform

Plan Curriculas Instituto Cervant@samples for Spanish)

Profile Deutscliexamples for German)

> > > >

Profilo Lingua Italianéexamples for Italian)

4.4 Guidelines for reporting on the standardi  zation stage

The guidelines for reporting on the familization procesgChapter 2) also apply to standazation,and as in
previous chapters, the forms completed during the process provide an overview of the activities completed
and the order in which they were carried olRemember that the reporting of the work undertakéorms the

basis of your alignment claims, so you should carefully consider your target readers and the message you are
trying to get acrossvhen putting your report for this and other stages together.

In order to show that the outcomes and interpretatiofithe standardization are valid, it is necessary to report
how and whythings happened throughout the standardization process. Each step in the process should be
described and a rationale provided for each decision made.following need to be included:

A alist of participants, with brief biodata

A the names and responsibilities of the people involved in the organization of the session(s)

A the schedule of the session(s)


https://www.cambridgeenglish.org/research-and-validation/fitness-for-purpose/
https://www.youtube.com/watch?v=EdeZp0n0JHw&list=RDCMUCnXqRankqlC47qzXcYMazKA&start_radio=1&t=282
https://www.france-education-international.fr/productions-orales-illustrant-les-6-niveaux-du-cecrl
https://www.france-education-international.fr/productions-orales-illustrant-les-6-niveaux-du-cecrl
https://www.coe.int/en/web/portfolio/speaking
https://www.coe.int/en/web/portfolio/reading-listening-and-writing
https://rm.coe.int/CoERMPublicCommonSearchServices/DisplayDCTMContent?documentId=090000168045a0cf
http://www.englishprofile.org/
https://merlin-platform.eu/C_teacher.php
https://cvc.cervantes.es/Ensenanza/Biblioteca_Ele/plan_curricular/default.htm
https://www.klett-sprachen.de/profile-deutsch/t-1/9783126065184
https://www.unistrapg.it/profilo_lingua_italiana/site/index.html

Notes for your own i mplementation

Completing standardization activities isrydime-consuming sobefore you begin you should decide on the
scope of the exercise and know where you will obtain théngfiortant illustrative exampled-ere is a final
reminder of key essentials

A
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Decide on the method and intensity of your standardization according to the needs of your context and
F @ AfFofS NBa2daiidisbot trgté ghsuie that ou aré@d®iNg enough to support
whateveralignmentclaims you wish/need to make.

Ensure that you have sufficient resources, especially timeaaodss tgrofessionals who are familiar
with the resource to be aligned to the CEFR and can help-chesk the analysis.

Organize the team, defining clearly who will focus on what.

Allowfor sufficient discussion time.

Provide for crossheckingwith external experts and stakeholders

Make sure you collect all the information you will need for the final report, includin@ihemary

Forms at the end of each session.

Make sure you colle@nd store data securely and in conformity with legal requirements (e.g. GDPR in
the EU). This may mean making clear to those who provide the data and to potential users the full
range of uses to which it may be put.



CHAPTER 5
STANDARDSETTING

Standard setting is rooted in the empirical process of gathering quantitative evidence to make
appropriate cutscore decisions on score scales, something most closely associated with tests
and assessments. The methodologies associated with standard setting were developed for
aligning tests and assessments with standards, qualification levels, and frameworks defining
criterial features of proficiency. Standard setting helps answer the question: at what point on
the score scale of a particular test can we conclude a test-taker has sufficiently demonstrated
the proficiency described for a particular level within a set of standards, qualification levels, or
framework of proficiency?

This chapter thus has a stronger focus on testing and assessment than other chapters.

This does not mean that standard setting is not relevant to the other resources addressed in
this handbook. But it does mean that it will not always be practical to attempt to apply fully the
methodologies relevant to tests and assessments to these other resources.

This chapter is organised as follows:
5.1 What is standard setting?
5.2 Standard setting examples for reception and production
5.3 Challenges, solutions and alternatives
5.4 Adapting standard setting methods for resources other than assessments
5.5 Reporting
5.6 Resources

By the end of this chapter you should have a clear idea of:
A the concept of standard setting
how standard setting relates to the other stages of the alignment process
the practical steps in the process of planning and carrying out standard setting
the logistical and resource demands of standard setting
the nature of typical data collection activities used for standard setting
how standard setting relates to the different kinds of resources described in this
handbook (assessments, curricula, textbooks etc.)
the importance of documentation and reporting
where to go to find more detailed technical information on standard setting methods
and examples of their application.

>y > >y D> D>
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Note: All standard setting methods involve statistical analysis of quantitative data, but we will only
describe these processes in outline. Section 5.6 will provide a list of resources for pursuing these
technical aspects of standard setting in more detail.
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A note on this chapter: setting expectations

As noted standard setting was designed for use with tests and assessinehish explains whZhapter 5

takes a slightly different approach to the other chapters. The handbook focuses on the ewideneed to
collectto supportthe alignmentof various resourcet® the CEFReurricula, teaching and learning materials,

and assessments. Chapter repents these resources #s components o Comprehensive Learning System
(see Figure 1.2 in Section 1.Becauseghey are designed to perform different functionthese components

do not share the same featureand we do not expedb implement the fve stages of alignment described in

/| KFLWSNI m Ay SEFOGte GKS alyY$S gre& F2NJ SFOK LI NI 2F (K
we evaluate student attainment of curriculum goals and the efficaguafculumdelivery.It isthusimportant

to look at standard settingpecificallyin relation to assessment to ensure the fairness of the judgments we
make about students and the evaluations we make of other parts of the CLS through the use of assessment
tools aligned to the CEFRccordindy, in Sections 5.%3, we focus on standard setting in relation to assessment
instruments whilein Section’5.4 we discuss how some of the evidedrased approaches to demonstrating
alignment for assessments through standard setting can be adaptadddo the robustness alignment
claimsmadefor other resources too.

5.1 What is standard setting ?

5.1.1 Why do we do standard setting ?

{0 yRFNR &aSGGAy3 Aa RSaAaONAROSR o0& /ATS1 Fa a¢KS LINRLISH
procedures resulting in the assignment of a number to differentiate between two or more states or degrees of

LIS NF 2 NJede $ectiSres.6r@source 3)Thisdefinition reflects the origins of standard setting in the United

States particularlyin large-scale tandardzed assessments. Arguabhowever, in the two decades sinids

publication in 2001the CEFR has inspiradjreat deal of innovative work on applying and adapstamndard
settingmethodologiesThe goal of such work is to identifye point on atest score scale at which a tesstker

can be considered to have demonstratie level of proficiency described in one of the CEFR leifels.

assessmeris to report student scores in relation to CEFR levels then, as Kaftandjieva (2004natés) y R I NR
aStdadAy3a Aa G GKS .O2NB 2F (GKS ftAYyl1Ay3 LINROSaat¢

As noted in Chapter 3he process of alignmensd i 2 L) Ryww@ayesdesiriing aew assessmenbn the

basis ofthe CEFRnda 6 2 (i {i AfYou dreXttempting to align an existing assessment which may not have

been designed in relation to the CEFR. In either case, before beginning to plan the process of standard setting,

you will have carried out the steps tined in Chaptes3and 4 You will thus hava detailed understanding

not justof the CEFRevels)your assessment iglatedto, but of the specific scales and descriptémsvhich

your tasks and itemshould be alignedvou will also have developedear test specifications and have data

onthe technical performance qualities of your assessment, such as reliability etc. As notedMarthel for

Relating Examinations to the CEB&ttion 5.6 N5 & 2 dzZNDOS n o X  af A yekamiyiafonftothig dz £ A G | G A
/] 9Cw A& | gFaiGSR SYGiSNILINARaAS 6KAOK O yytasimpartdntta | 3SR 2 NJ
NEYSYOSNI GKIG adFryRFENR aSGiAay3 AGaStTr aadzO0Saatds ¢ z



It is also immrtant to emphasize that standard setting and validation are no less relevant to sreadlle
institutional and classroom assessment than they are to laigeale highstakes tests.

If the alignment process is ntt bel & ¢ | & (i S R, aSsgsn@ntEaN@valsShould follow principles of

good test developmenttest specifications, clearly defined rating scales, and the analysis and evaluation of test
results There are manysefuldiscussions of how good test development and validation principlebean

applied to classroom assessments.

On the basi®f the CEFRelatedevidence you will have gatheredtime specificationand standardization
stages(Chapters 3 and 4ndthe technical evidenc¢hat confirmsthe quality of your test, you will already
have afairly clear ideavhat the cutscorésy for the CEFR leyvs))you wish to report will bestandard setting
should nottell you something completely new abotite meaning ofyour testscores Nonetheless, and
although it is sometimedifficult for nonspecialists to accept, tests are never absolutely accurate and precise
instruments and always contain some measurement érrStandard setting is thus requiréar two reasons.
First, you need tadentify where cutscores actually sit ¢ime score scale by refining and adjustyayrinitial
estimates and condly, you need to provide stakeholders watmpirical evidence to justififow you decide
to report test results in terms o€EFR levels. Although we noted above that standard gattinot in itself
validation of the assessment, it does contribute to validatibiyourstandard setting evidencgoesnot
confirmthat your assessment @igned to the CEFRou willneverthelesshave gathered informatiothat
canbe used to revis¢he design an@perationof the assessment.

5.1.2 How do we carry out standard setting ~ ?

Standard setting is a way of collating quantitative, empirical evidémdeterminescoring decisions in relation
to the CEFR. But the quantitative naturestdndard setting should not lead to superficial trust in the

& y dzY o. BisliEngortant to emphaigethat all major methodologies involve, to some degree, human
judgments and tere is no onesizefits-all methodology or approach. A number of standard ipgttmethods

are available, with a solid body of work now available on their implementation in relation to linking exams to
the CEFRdr case studiesseeSection 5.6, resources, 6, 7, 9, 10 and 11).

Your toice of standard setting methaodill depend on a number of factors. Some methods have been
developed foror have been shown to be most appropriate for use ywatpecific types of assessmeiihiug
when choosing methodit is necessary to takine features of the assessment itsalfo accountc receptive
or productive skills, response formats, e@ther factorsmust also be takemto account, including:

A availableresources

A the experience and expertise of the person or team in charge of standard setting

A the availability of expertsattake partin the standard setting process

A access to test content, test dagand samplestudent performances on the test

Standard setting is inherently practicahd carefulattention must be paido logistical arrangements before,
during, and after the application of whatever method is sele@adalsoto the more technical aspects of
collecting and analysing the standard setting data itself.

4 A cutscores the lowest possible score on a test or other assessment that can be consideredcdpfiss i KA & Ol a8z Al Qa
point at which we can still claim a learner is at a specific CEFR level.

5MeasurementerroNBFSNE (2 (KS RAFFSNBYyOS 06SioSSy (KS 20aSNBSR @I t dzS
value of that variald (the actual ability of the learner).



This chapter does natxplain indetail how to applthe various methods available. However, we sumiaer
some of the key featuresf the most commonly used methods. These featumes relevant tathe processes
and logistical considerations which will be discussed in Section 5.1.3. In planning for stattliagd s

you shouldaddresghe followingconsiderations

A Itis usual to distinguish betwedast-centredmethods whichmakejudgments aboutestitems, tasks,
etc., andexamineecentredmethods whichmakejudgments abousamples ostudent performance
onthetestorS @A RSY OS 2 T & (iled Bejoie tey takaNtie edt.OA Sy O @

A Judgmentsare madeby a panel of expertsn the basis ofitask defined by the method selectednd
judges need to be trained in the use of that method

A You need access test content that is representative of the assessment tabgned to the CEFR
In examineecentred approachest may also be necessary to collect student performance samples
including the scorethey have beerallocated by whatever scoring system is dayed by the test
design.

A You need to determinprocedures to analyse the data collected.

A You need aecision rule for setting cutscores based on the analysis of the data colieciedordance
with the method selected.

In discussing thaow of standad setting, it is worth noting that the other stages of alignmeammarized

in Chapter 1¢ familiarization, specification, standaidaion and validatiorg are essential steps the
development and alignment of the resource in question prior to standatting. To a greater or lesser extent
they are alsa@ontained in microcosrin the standard setting process

Familiaiizetion is an essential element of training ensure thathe panels of experts fully understand the
criterial features of the aspects of the CEFR that will be the focus of standard setting.

Specificationis something that should be carried out by you, gesonresponsible for the alignment process
before youembarkon standard setting. Specification is critical to understanding the intended alignment of
your assessment oother resourceto the CEFR. you aredeveloping a new assessment or resource,
specificatioris a critical part of the development procegssupplementary specification activity can provide
powerful evidence to triangulate the data collected from the quantitative standard setting process. Carrying
out specification as a complement to standard setting is particularly impovtéen you are kgning an

existing resource that may not have been designed with CEFR alignment in mind.

Sandardization isalso acritical step in test development prior to standard setting, particularly for item writers
and other key stakeholders involved in the dehent process. Som& the standardization activities
described in Chapter 4 céde used irtraining for standard setting, particulanlyhen collectindocally

appropriate examples of performance benchmarked to CEFR I&ueddly it is important to collect evidence
that will help youanalyse and evaluate your standard setting processdatdrminewhether your cutscore
decisions are plausible and defensible.



5.1.3 Standard setting practicalities: planning, organ ization, data capture
and analysis

As noted above, standard setting is an essentially practical activity with significant logistical demands. We want
to emphasze, however, that many standard setting methods can be adapted for ussourceconstrained

contexts and on a small scale, for exampleh in-house assessments developed within a particular

progranme or institution. Section 5.2 presensome examples of standard setting methods in relation

to relatively straightforward langage test formats and based on scenarios typical for medium to large
organzaions. While theeexamples can be relatively resouriteensive, in Section 5.3 we discuss some

possible alternatives and adaptions for smaller scale situations.

We cannot overmphaszethe importance of focusing on the practical aspects of the proegs planning

for standard setting. Table 5.1 kstome of the key steps and decisions which need to be taken when you are
planning and preparing for standard setting. While tis¢ ihay look daunting, in Section 5.3 we discuss what
these aspects might mean for smalkgale, resourceonstrained contexts.

Table 5.1: Key steps in planning and preparing for a standard setting activity

Selecting a method

You will need to become familiar with the literature on standard setting. You may have the financial
resources to commission an expert to carry out the necessary activities. Nonetheless, you will still need to
have a grasp of the options available if youaretoevaluatecr i ti cal ly your expnart
justify your choices to key decision-makers. In many instances, you may be required to plan, lead, and
carry out the standard setting yourself.

Identifying the resources required to carry out the standard setting

Physical: equipment (e.g. laptops, specialist software, sound equipment for playing listening files);
physical space or online platform for standard setting meetings.

Financial: remuneration for judges; costs of preparing and printing materials, renting laptops for
judges, etc.; securing a physical space for standard setting activities etc.

Human: administrative support for standard setting activities; training for judges; delivery of the process
(e.g. handing out and collecting materials, assisting judges with technical issues etc.); analysis of the data.

Identifying relevant experts for the panel or panels of judges

You will need to establish criteria for recruiting and accepting judges. It can be a challenge to identify
suitably qualified people who are both willing and available to take part. For the methods described in
Section 5.2, 121 15 judges is considered appropriate. However, if you are planning on linking multiple tests,
or carrying out standard setting across reading, listening, speaking, and writing, you may need to consider
having more than one panel. See Methodology Box 3 in this chapter.

Ensuring access to the test materials required

For test-centred methods, this may be actual test content, i.e. test items. While this may seem
straightforward, using real test items brings with it security considerations. For listening tests, it is
necessary to access the actual recordings used for input, and for computer delivered tests, panellists will
need to be able to view the test content in the same way test-takers do. The method may require the use of
actual spoken or written performances by test-takers.

Ensuring access to test data required for analysis

Usually, it is important to have item difficulty data for the test items from typical test-taker populations.
For examinee-centred methods that use actual test performances, you may require the ratings given by
trained examiners.
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Preparing communications

This will include letters of invitation for judges that outline the purpose of the project, as noted in Chapter 4,
GDPR-compliant consent forms, and instructions on the logistics for participants. It may also contain a
Non-Disclosure Agreement (NDA) where live test materials and performances are to be used.

Developing training materials for the CEFR

For the CEFR: Familiarization and standardization aspects of training as described in Chapters 2 and 4.
For the method: Descriptions of effective training adapted from examples of the method you select.

Preparing the data collection instruments

Judgment forms: To avoid input errors,f or ms f or individual judgesd d
It may be worth considering digital judgment forms.

Feedback forms: Feedback from judges is an essential part of procedural validity evidence.

Preparing the tools for data collation and analysis

Many methods recommend carrying out more than one round of judgments and showing results from
interim rounds to the judges for discussion. This requires you to collect, collate, and analyse the judgment
data rapidly during the standard setting activities. For this purpose you should prepare formatted
spreadsheets or other ways of collating individual judgments into data sets.

Preparing the physical space needed

It is important to use a location large enough to accommodate the panel comfortably. You will need to
ensure that any equipment required is at the location, and you may need additional space for securely
storing sensitive test material. Overnight accommodation, meals and refreshments may also be required.

While the examples of actual standard setting events presented in Section 5.2 take plate®wethree

days it should be cleafrom the list of logistical consideratioms Table 5.1hat planning and preparation need
to begin well in advance of the actual eveAtmentioned earlierForm 5 is designed to help with the planning
of the standard setting stage by offering you a checklist of key points to consider.
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5.2 Standard setting examples for reception and
production

In this section we present realorld examples of theequenceof activities at the heart of data collection for
standard settingvhenapplied to language tests for the purpose of alignment with the CEFR. Tleeifonu
schedules anthe order of activities, not the details of, for exampthe selection ofudges orthe collection

and analysis gtidgment data. The methods selected are workable, defensible and practical and have been
widely used, both in educati@l measurement generally and in relation to the CEFRR methods adapted for
use in the examples in this section are describe8dntion 5.6, resources 2and4; detailed technical reports

of the application of the particular combination of methodgl be found inSection 5.6resources 9 and 10.
These resources deal with linking studies for locally developed standards not the CEHRoseler they
containappropriatelydetailed descriptions of data collection, statistical analysis procedures and results,
proceduresfor determiningcutscores, and validation evidence.

One reason for using the methods below as examples is that they contain many of the keynstépatares
which are shared by the most commonly used methods. Ty givea clear indication of the steps involved
in astandard setting event, regardless of the methakdand the time required to carry them out
successfully. However, tHact thatthey are useds exampleshould not be taken to imply thahey are

the best methods for your particular context. Variations and alternataresiscussed in Section 5.3.

5.2.1 A standard setting example for reception

We present a schedule for a standasetting event for a listening tesh the following pagelt combines

two commonly usedest-centred methods: theBasket methodandthe Modified Angoff method

(seeMethodology Box 1). lnur example the Modified Angoff data is intended from the outsetlte used

for setting the cutoffs. Thenethods were combined to complement the strengths and counter the weaknesses
of each. The Basket method was usedagarmup activity to getthe judgeso think of the items in terms

of CEFRevels. Theeinitial judgments provide a starting point for ranfjiading for the probability judgments
madeusingthe Modified Angoff methodwhich reduceshe cognitive complexity of this task.

Once again, our purpose in presenting these examples is not to su@géeshis is the only or best way to
approach standard settinigut to emphaszethat methods can, and where appropriaséould be adapted by
youto suityour context. However, when doing so it is essential to have a clear rationafedoadaptations

to document them explicitly, antb validate them through analysis of the results: did the adaptations work?



Table 5.2: Sample schedule of activities for a listening test

9:30 Introduction to the scope and goals of the seminar: self-introductions

10:00 Overview of CEFR: principles, development methodology, structure

10:30 Break

10:45 Refresher: activities with key descriptors for listening

11:30 Discussion: reflections on the activities in the self-study booklet®

12:30 Lunch

14:00 Overview of the test to be used in the project

15:00 Standard setting with listening items: explanation and practice

16:30 Break

16:45 Final discussion (agree on a list of descriptors, and criterial CEFR features)

9:00 Review: descriptors, list of criterial CEFR features, and the listening test
9:45 Listening test (BASKET METHOD)
11:00 Break
11:30 Discussion, presentation of item difficulty data,
(Panellists can make adjustments or re-listen to particular items by choice)
12:30 Lunch
14:00 Listening test (MODIFIED ANGOFF METHOD), Round 1
15:30 Break
15:45 Housekeeping and review plans for final day
16:00 Discussion, presentation of item difficulty data
16:30 Listening test (MODIFIED ANGOFF METHOD), Round 2

6 This links back to Familiarization and consists of either a paper or digital presentation of a series of ta§ks adapted by the
coordinator forselr O0S&& FNRBY (KS /2dzyOAt 27F 9CERRIeJS(©ATheSDboRIef sibuldhg G| &1 &

completed by the panel members prior to the standard setting event.
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It isnecessary telaborate onsome of the key features of this schedule.

A The panel of judgearealso carrying out standard setting for the reading component of the same test.
It is easy to see that the time required for the activities quickly adds up, making it difficult for judges to
be available for all the activities as they extend over sevengd dehis is one of thmostcommon
logistical challenges in orgaing a panel of judges. The solution, discussether in Section 5.3isto
present many of the familigzation and standari@ation activities as seliccess materials which the
judgesarerequired to carry out before thewo-daystandard settingevent. Thisnakes it possible to
allocatemostof the available facgo-face time for trainingn the method(s) to be used and actual
standard setting.

A Note that for the main standard setting method which will be used to set the cutscores, two rounds
of judgments are carried out, with discussion in between. This is a common feature of many methods.
Becauseén this examplethe Basketmethod isused for a different purpose, only one full round of
judgmentsis carried out, although discussion is still important.

A During discussion, it is common to present thk y fiflg@ents as a basis for identifying major areas
of agreement or tsagreement. Note that the brealof 30 minutes between Round 1 judgments and
discussion allowthe facilitators to collect the judgments, collate them into Excel forroatry out
preliminary analysis and transfer the results to graphic format for presentatioheguidges.

A Before judges are asked to make their first judgments with the Basket methodatbegked to take
the listening test under the same conditions as t&gters, listening to the recordings usetthe test
with the same time constraints arrésponding to the questionsThey are then given théem keyso
that they cancheck their answerbefore proceedngto make their judgments. To assist them in this
process, judges are given a transcript of teearded element of the listening items. Th&svegime
and helpghem to switchtheir focusfrom testtaker toexpert judge An additional piece of useful
evidence can be gathered by asking the judges to reflect on the accuracy of their decisions either
through a brief interview or usingLikert type reporting tool (i.e., a scale of 1 to 5 withot accurate
and 5 highly accurate).

5.2.2 A standard setting example for production

On the following pageye present an example of a standard setting eventthe speaking and writing
components of a testt employsa commonly useéxamineecentredmethod, an adaptation of the
AnalyticJudgmentmethod (see Methodology Box ZJhe example dealsvith two test components in order

to emphaszeagain how we need to adapt our approach for different situatigksinSection5.2.1 our

purpose is to illustrate some key common threads that will be applicable across methods, not to suggest that
the methad describedor its application is the only or best approadihe schedule differs in important ways

from the one presented igection 5.2.1, agaim orderto show howadaptations can and should be made to

suit the needs of different contexts.



Table 5.3: Schedule of activities for tests of Speaking and Writing

9:00 Introduction to the scope and goals of the workshop; self-introductions

9:30 Refresher on CEFR speaking/writing: activities with key CEFR descriptors for spoken
and/or written production and/or interaction as required

10:30 Break

11:00 Finalize description of spoken production and/or interaction

12:00 Lunch

13:30 Refresher on CEFR writing: activities with key CEFR descriptors for writing ability

14:30 Finalize description of written production and/or interaction

15:30 Break

16:00 Overview of the tests to be used in the project

17:00 Standard setting with speaking items and writing: explanation and practice

17:30 Housekeeping and plan for Day 2

18:00 Finish

8:30 Review of distinguishing features of spoken production/interaction

9:00 Round 1 judgments of speaking performances (includes a reflection on accuracy of judgments)
12:30 Lunch

14:00 Presentation and di scussion of panellistsd ju
14:30 Round 2 judgments of speaking performances (includes a reflection on accuracy of judgments)
17:45 Housekeeping and review plans for final day

18:00 Finish

8:30 Review of distinguishing features of written production/interaction
9:00 Round 1 judgments of writing performance samples (includes a reflection on accuracy
of judgments)
12:30 Lunch
14:00 Presentation and discussion of panellistsd ju
14:30 Round 2 judgments of writing performance samples (includes a reflection on accuracy
of judgments)
17:45 Ensuring all materials have been collected
18:00 Finish
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Again it is necessary to elaborate smme of the key features of this schedule.

A This emmplecombinestwo skills ina singlestandard setting event. As noted abovke availability of
judges is a constant challenge,is important to exploipotential synergies tonake the most of the
time available fodata collection.

A In thisexample the method used is the sanfer speaking and writing. Thislows participants to
become increasingly familiar with the methtdttoughout the eventwhich lasts for thre@lays.

A The exampl@ssumeshat the judges are familiar with the CE&RI that the @nel recruited fotthe
receptive skills standard setting (the listening example above and also a separate standard setting
eventfor areading tes}is alsousedfor the productive skills event his makes it possible to ontite
general overview of the CEBRd thebackgroundo its development etcfrom the schedule.

A As with the listening example, this schedule presumes that judges will have been given itzaiviar
and standarizaion activities as part of a sedfccess training packagiis thus possible to focus on
refresher activities for the CEFétlowed bytraining forstandard setting and data collection.

A Because the samapproach and procedureare used for speaking amariting, we have put the
refresher activities, description of the tests, and training in the method on day 1 for both skills.

A Note thatboth of our examplesise two rounds of judgmentsvith the presentationand discussionf
preliminary results betweenounds This is an important featurgf most commonly used methods.

A However, he schedule for each round of judgment collection differs due to aspects of the method
employed and the nature of the test responses used as the basis for judgments.

o Inthisexanple, judgesre given access to the speaking and writing performancesecnre
laptops specially provided for the eveiithis allovethemto access the performances at their
own pace, rereading or relistening as requiredlhus in this schedule a lardaock of time is
allocated to each judgment round with no defined break. Judgesllowed to take breaks
asneededto get refreshments, take comfort breaks, or get fresh air and clear their head.
(This means makingfreshments available on demand raththan at specific timg).

o Inthe listening exampley(2.1), 30-minute coffee breaks between rounds allow the
facilitators to collate the judgment data and carry out preliminary analysifielispeaking
and writing examplegiven the longer block of time needed for judges to reviewstmple
performances, a longer lunch breakowsthe facilitators to carry out the analysis and
prepare the graphic presentation of results before the iateund discussion.

o Notethat discissionbetween judgment roundfocuses2 y & O2 Y Y 2T colleditd Y a ¢
sufficient number of ratings across a large enough sample of performances, jpréggdit
into smaller groups dhree or four Theyare presented with a common set of performances
anda setunique to theirgroup. The fulgroup discussiofocuses on the results fahe
common set as thesare the only performancethat all judgeshave considered

A Atthe end ofday 3 time isallocated to ensuringhat all materials have been collecteth thisexample
performances from live examinatiomase used and itis essential t@rotectthe security not just of the
test content butof the sampleperformancesDepending on the materials used, the nature of the test,
and thelocationin which theevent is heldthis step may need to be carrienlit at the end of each day
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L Methodology Box 1: Basket and Modified Angoff methods
In the Basketmethod, judges decide for each item the CEFR level at which a candidate will first be abli
I ya6SNI AG &ddz00SaaFdzZ ted ¢KSe (GKSy Lizi dGKFG A
was quickly adopted for CEFR linking projects and apoirg was the most widely used method for this
purpose. It has, however, been the focus of criticism. Kaftandjieva (see Section 5.6, reference 9) has
that the judgment task introduces inherent bias to the results. This is particularly problematdic avtest is
designed to focus on a single CEFR level and contains items which cover a very narrow range of diffic
within that level. At the same time, the method is easy to grasp and thus accessible to judges.
TheModified Angoffmethod, while alsohte subject of criticism for the cognitively demanding nature of tl
judgment task, has been shown to be statistically robust and has been widely used and researched. i
method, judges make judgments about the probability of a candidate at a defimetidéability successfully
answering the item.
Note: Since introducing the two approaches can be challenging for panel members, it may be more us
introduce the Basket method as a pstandard setting activity and just use the Modified Angoff metlom

the day or days of the event.
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L Methodology Box 2: The Analytic Judgment method
For the Analytic Judgmentethod (AJM), the judgment task is conceptually similar to the Basket metho
though the decision rules for setting cutscores differ, which avoids the bias issues mentioned in
MethodologyBox 1. Judges review actual performances on the speaking or writing test. It is essential 1
prior to the standard setting event, performances have been scored by trained raters using the scoring
scales developed for the test in question. Judges arenfotmed of the scores the performances receivec
They allocate each performance to the CEFR level which best reflects the ability of a candidate likely
produce it.
After the judges have allocated all the performances to CEFR levels, various detési@maavailable for
setting cutscores. Essentially, they all boil down to the same thing: the facilitators use tbgigtiag test
scores to define the cutscore points on the test score scale that best differentiate between the CEFR |
As noted inChapter 4, Section 4.3, for this reason it is important to have a large number of performanc
and to have multiple performances representing each step on the test score scale. This ensures that j
have to read or listen to multiple performances iuan thesameway as an examiner allocating marks
would do.



f
@) Methodology Box 3: Key questions in selecting expert panel members
Question 1: What range of expertise do | need to identify?
1. Experts of the resource of interest, e.g., item writers and exam raters for a test;
textbook writers and editaand classroom teachers for a textbook etc.
2. People who are most fanmalr with learners targeted, usually classroom teachers.
3. People who are experts on the standard (CEFR in this case).

Question 2: How can the panel represent a diversified view?
1. Itis important to understand with subgroups can provide different vable perspectives
on the resource.
2. Itis not a given that people from similar groups (e.g., experience, gender etc.) will act in a
AAYAT NI gl & aigfording &vbidh@ubers/ 2 L2 A Y

5.3 Challenges, solutions and alternatives

This section brieflgonsiders how thecope and scale of standard setting activittas be adjustedo
fit resourceconstrained situations, e.g. a program in a singleschoolor institution. It alsomentionssome
alternatives to the mehodsdescribedn Section5.2.

5.3.1 Adjusting scope and scale

2 KAE S [/ AT Sdf Sadarid SeTingyhphasked v 1 KS G LINBLISNI F2ff26Ay3 2F | LI
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suitthe context. In test development generally, indices of technical quality, e.gbilélf estimates, interater
agreement,et¢ | NB 2FiGSy RAaOdzaaSR Ay (GSN¥ya 2F NIry3asSa 2F | O
importance of decisions to be made the basis ofhe test and the ability of test users to makser

adjustments tathose decisions. Lower reliability estimates, for example, might be deemed acceptable for a
teacherdesigned classroom reading test. The teacher probably does not have access to an extensive item

writing and pretesting system but will be able to monitbe impact ofdecisions maden the basis ofhe test

results, such athe assignmenbf studentsto different ability groups for a projeciThe teacher will also be able

to identify issues for particular students who have been misplaced and agljoisp membershir support for

students accordingly. We can apply a similar logic to standatting methodology.



One of the biggeathallenges posed kstandard setting ithe need to secura sufficient number of expert
judges. If you are developirnig-class progress tests with a colleague at your schoolpyobably lackhe

financial resources teecruita panel of 15 experts. Bybumay beable to put together a small panel

consisting otolleagues at your school. While the resulfs/our stanérd setting projectnay need to be

treated cautiously in terms of setting definitive cutscores, the proese§familiaizaion and standartaion

and providing standard setting judgments on actual test items will be an invaluable professional deveélopmen
experiencefor all involved

In smalscale, irRhouse situations, you may naeedto set a definitive cutscore on a complete tegbur
interest may beaather to ensurethat you have a bank of appropriately targeted items to use for practice
activities homework, ongoing progress checks étcthese circumstancesarrying out a Basket Method
activity with a small number of fellow teachers could be usdelcause you do not have set a cutscordor
the test the potential bias in the methodeednot be a concernlf consensus is achieved, howevire item
level judgments wilindicate whether or nothe tasksmeasure theCEFR level abilitiés focus

. 2 dzNJ O 2 udyBdntd alziem@yo@have developed can confinat you are ortarget or highight issues

that are easy to miss when evaluatiigy SRratest items. And working together allows for a reatityeck on

what is happening in your school outside your own class.students in different classrooms with different
teachers being presenteglith material that is targetedit the correct level? Is the coverage and difficulty of the
items in the tests consistent®sing standard setting techniques with even a small group of five or six colleagues
can identify potential issues and give you andrycolleagues confidence that you are working in the right
direction¢ or help youto make adjustments if necessaiy such situations, you can also be much more

flexible in how you carry out the activities andllectdata than in the examples we providedSection5.2.

While it is still useful to collect judgments in a controlled and consistent whgn you are wrking with
colleagues irfhouseit may be possibléo carry outmany of the activities individually and to come together
onlyto discusgour judgments between rounds and to evaluate the final results.

5.3.2 Making adjustments in a defensible way

Before onsideringwhat adjustments you might usefully make, you need to ask yourself:

A What are you hoping to achieve by demonstratthg alignment of your tests with the CEFR?
A Who are the key stakeholdets whom you need to demonstratéhis alignment?

A What knd of decisions will be maden the basis oéilignment with the CEFR?

A And critically, what resources and expertise can you access to achieve your goals?

We do notrecommend that you makehanges to established methods lightly. But in a resoearestraired
classroom context, we believe that adjusting methods to ensliat you havesome degree of empirical
alignment data is preferable to nattemptingany standard setting because you cannot replicate a lasgate
standard setting event. However, befomeaking changegou first need to understand what you are changing
and the impact your proposed modifications may ha&kso, you shouldlearly document the rationale for
your changesand what they involve.



5.3.3 Online standard setting

An importart development in recent years has been the move to remote, online standard settindhaghis
happenedin the field of educational measurement generally (seeg.,Section 5.6resource 3) andh standard
setting in relation to the CERBee resources6h and 16b ¢ as these are unpublished, we suggest that you
contact the author for details Online standard settingllows the main data collection activities to be carried
out without bringing thejudgestogether in one placeThisreducesthe costof largescale projectdecause it is

no longer necessary tent a physical space for the several days required forthe egeNJ 2 NBA Yo dzZNBES 2
travelandaccommodatiorexpensesA further benefiisthe potential to widen the pool of judges by including
individualswho for practical or cost reasons would not be able to participate if required to travel to the event.
Of course, online standard setting also imposes its gisticaland otherchallenges, such asstable internet
connecton for all participants, which need to be considered carefully. However, following the {acgée move

to onlineteaching and assessment in 2020, it is likely that many people andipaians will be much better
prepared and open to online standard setting in the future.

5.3.4 Other standard setting methods

Section 5.6 lists resources which give overviews of methods. It is important to engage with this literature
orderto evaluate what will work besh your context. Here, weraw attention tosome possible alternatise

to the examples we gave in Section.3r2doing so, we agaemphasgzethe importance of doinggour own
research, bangflexible, and loolng for what is feasible for your situation.

There are many alternatives to the three methaosle described bridfy in Section 5.2. Two alternative test
centred methods are thBookmarkmethod andthe Item Descriptormatchingmethod (Section 5.6resources
4,5and6). The Bookmarknethod, which utiizes statistically (RT-generated difficulty values whilgresenting
panellists witha fairly straightforward judgment task, is now one of the most popular methods in the
United States and has also been employed for linkegjsto the CEFR. ThHeem Desdptor matchingmethod
has beerless used in relation to the CEF& &n exampleseeSection 5.6resourcel?). Its judgment taskhas
similaritiesto the Basketnethod and has the benefit of explicitiyvolvingCEFR descriptors. Resource 2 in
Section5.6 describes an interesting adaptatiohthe Baskemethod which has the potential to overcome
some of the bias noteth Section 5.2while maintaining the conceptually accessible judgment task which
makes the methd attractive.

For many examineeentred approaches, one of the biggest challengegéairing access t sufficient number
of examples of examinee performances, particularly if, as withAihalytic Judgmeniethod describedn
Section5.2.2, those perfonances need to have been previously scdogdrained raters For productive skills
tests, using actual student performances is obviously desirable. But in cases where this is not gémsible
example when performances cannot be collected in advafarefear of compromisinghe security of thdest
content¢ applying testcentred methods may be an option. For example, lteen Descriptomatching nethod
study(Section 5.6, resourcE)was applied to evaluating writing task demands.

Resourceés in Sectim 5.6 describes an application of tl®ntrasting Groupspproach another examinee

centred approach. This approach asks teachers to evaluate the CEFR level of students they are familiar with,
and then collects test data from the saraeidents. Testscores for students placed at B1, for example, can

then be compared to scores for students placed at B2 by their teachers, and cutscores determined. This can
be a powerful way of triangulating standard setting results from other methods or the focusrafata setting

itself and is particularly useful for engaging teachers atietr stakeholders in therpject.



5.3.5 Standard setting across languages

While the majority opublishedstudies focus on linking a test or set of testsda@ingldanguage to the CEFR, two

of the resources in Section 5.6 describe innovative approaches to aligning test tasks and performances across
different languagesResource 1 in particular was designiedorovide confidence that different linguistic and
educational contexts share a common interpretation of the CEftRhere are many local and institutional
situations where suchnapproach might be useful. For examplea university modern languagdspartment,

where examsare developed for different languages by different groups of teacheis,mportant to

demonstrate thatcriterial features of the same CEFR leaeésbeing targetedh acoherent and consistent way.
Resource 1 describes an exage-centred approach for spoken performances in English, French, German, Italian
FYR { LI yAaKd ¢KAA aitdRe Ffaz AyOftdzRSa (62 RAFFSNByd 2
comparison with one another (ranking: nonraferenced) and with refence to the CEFR (rating: criterion

NEB F S NRp/ 4) ReRaurce 8 describes a tesintred approactthat employsthe two methods in Section 5.2 to
place reading tasks from different tests for English, Fre@elnman, and Spanish on a common s¢adethis is
unpublished, we suggest you contact the authors for detdille}h studies used Mulfacet Rasch Model analysis

to make comparisons at the task level rather than to set cutscores on fid] seghey are equally relevant to the
standardzdion activities described in Chapter 4, especitlyybenchmarkingf performance samples.

5.4 Adapting standard setting methods for resources
other than assessments

As already noted, for resources such as culaiemd teaching and learning materials, standard setting may not be
GKS Y2ad | LILINBLINRIF GS | fthaBsyand&ysétting ig ot refevaghiiweder itRen§icsy Qi Y S|
part of the overall systerof alignment to the CERRrough its applicatia to assessments that should be

integrated with the curriculum ans deliveryusing appropriatenaterials.In gathering evidence for the

alignment argument, particularly for curricula, the specification and starigiaioh stages described in Chapters

3 and 4are most usefulHowever, it ilearthat judgments should not be made either by a single individual even

if not directly attached to the team who developed the curriculum. Instead the decisions should be made by a
team of people who form an expepgnel similar to that described above for a test. The judgments this jEnel
making relate to the CEFR level or levels that reflect specific elements of the curriculum and can be collected and
analysed in the same way has been suggested abgwe other words, a number of rounds of judgment and
discussiorare neededo come to the most appropriate decision. This panel should include individuals who are
internal to the curriculum team (and have expertise in that document and in the rationalad#te decisions

that went into its creation) as well as exterradperts(who are very familiar with the CEFR).

In the case of teaching and learning materials, tasks, actiatiesnay have some similarities to test items but
are notusuallyintended b producea score. Completion of the textbook is not dependent on achiexing
numerical score derived from performance on a specified number of items and tasks. Additionally, teaching and
learning materials may be more broadly focusgddesign in ordeto encourage flexible and creative use
Nonetheless, it may be useful to adapt some of the approach8scion5.3.1. Setting a tedevel (or resource
level) cutscore may not be the ajindeed, it may nobe possibleor desirable Butit is worth obtaining empirical
evidence that the items and tasks used as learning or progiessking activities are in fact targeting t6&FR
level they claim tdarget. The kind of iterevel judgments obtained by standard setting methods clearly
contribute mportant evidence in support dfe claim that a textbook or other resource is aligned to the CEFR
The adaptation of standard settimgethodsto contexts of classroom testing, discusse@ntion 5.3.1, may also
be relevant for teaching and learning metds



5.5 Guidelines for r eporting on the standard setting stage

As noted in previous chapters, it is unlikely tktz# samereport will beequallyrelevant or useful for
all stakeholders. Important questions we need to ask are:
A Who are we preparinge reports for?
A What is the purpose of the reports?
A What level of expertise and background knowledge we assume ithe intended users of
the reports?

As well as clearly communicating your results, repprts/idean opportunity for you to present vidity

evidence to support your recommendations. Twadidation, one of the five phases of alignmesimmarized

in Chapter 1, also occurs in microcosm within the activity of standard setting. Validity evidence for standard
setting is sometimes split intdtee categories

1. Procedural: clear documentation of the method used and how it was implemefdgedback from
judgesto show that they thought theéraining providedwas adequate etc.

2. Internal: technical evidence on the data analysed, e.g. the degragreEment between judges, etc

3. External: evidence that the results are consistent with other sources of evidence, e.g. evidence from
other standard setting events, the number of students likely to be classified into CEFR levels with the
cutoffs, etc.

It should be clear that validation, and reporting generally, cannot wait until after the evenimstdecide

in advancewhat kind of evidence waeed toreport and ensurehat we have built the collection of this
evidence into our plans and schedules. Fameple,to elicitprocedural validity evidence, waustdesign
aljdzSadAz2yyl ANSE (2 Oz2vweim8sizisurétdeRva &lawdmeFob tBeRdolatsiver the/ R
guestionnaire. After the event, we can rarely collect data we have missedamilext cata which might

not have been properly saved.

As noted in Chapter 4ull documentation ofall aspects of our standard setting, from planning to results, is also
anessentiapart of institutional memory. As well as providing the foundations for any iteporting, during

the process of standard setting practical issues often require us to make adjustments to the original plans. If we
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what happened during the event, and to justify that to external stakeholders.

For an excellent example of a comprehensive study from all perspectives we recomesendce 15.

Resource 11 and T offer avaluableoverview of alignment studies undertaken followithge publication of
the pilot version of theManualfor Relating Examinations to the CEfR003.
































































































